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MAKING MY HISTORY 

Guide action for volunteer  

 

 

 

 

 

Daddy, tell me a little story?  

I expected my father arrives with an insistent request, every night 

at every single day, throughout my childhood. Even if I was tired, 

passing the bedtime, I kept my eyes wide open so he could with his 

stories, pack my sleep and feed my dreams. The winged horse, the 

painter cat, the tenor fish and a number of characters and plots 

stimulating my imagination and curiosity about the world, the affections 

and the "human" relationships. 

My mother use to be responsible for tell me a different story. No 

fantastic creatures or spectacular routes, she tell me tenderly, always 

with the same tone: "I stayed nine months resting before you born, and 

at the maternity I counted the fingers of your hands and feet to see if my 

little baby was born perfect. Due the joy, I kissed one by one!”. That was 

my history, and being mine, I was so much desired as feared. It was 

more about cats, horses or fish that I asked myself, but about what my 

mother felt for me, my place in my family and in the world. I'm sure 

these histories, real and fictional, were instrumental in my development 

and dreams that I, as a child, designed for my future. 

Many years later, I had the opportunity to closely know shelters and 

I noticed that in some of them, they poorly know the histories of the 

children that are accepted, and even less say something about it. This 

reality makes me feel frightened, I had the feeling of being in front of 

"children without history." Unfortunately, those children with their little 

Translation note - Unfortunately there is no 

translation for the children’s books and activities 

mentioned in this guide. 
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faces, personalities, challenges and charms so diverse ended up reduced 

to a generic "children's shelter". 

I discovered gradually that I was not the only one to bother with this 

reality: classmates, teachers and even employees, social workers and 

psychologists of the institutions shared this restlessness. I also found out 

that it was not by negligence or lack of interest that it happens, but 

because dealing with the life stories of these children is complex and 

delicate, a great challenge. 

It was of the encounter of people sensitive to the reality of these 

children and institutions that was born the Instituto Fazendo História 

(Making History Institute). Today the Institute has several programs, but 

began with the Making My History; that originated what guides our 

actions and underpins our other programs: the conviction that the stories 

of children and teenagers need a careful and close look that can’t be 

ignored.  

We know that there are several reasons why these stories stay 

hidden, unspoken. The insufficient information on the case of each child, 

the turbulent routine, the fear that the child is "labeled" and so on. These 

are important reasons, but often used as a cover for others, even 

greater: a deep fear in knowing and dealing with so difficult stories. 

No wonder it happens. What can we say to a child who can no 

longer be in touch with her family? What are we supposed to answer 

when a child asks when is she going back home? How do we explain to a 

child what led her to be under institutional care?  We could wonder if 

talking about all these questioning wouldn't afflict the child with an even 

greater suffering. 

Additionally, how should we deal with the suffering that these stories 

provoke in ourselves? Abandonment, negligence and violence, coming 

from who we most need, is certainly one of our greatest fear, a concern 

that dwells in all of us, and, being in contact with kids going through this, 

force us to face our own fears. 
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As we see, it is not an easy task dealing with these kids. We have to 

rest assure, though, that it is not only possible, but it is also of utmost 

importance to take proper care of the children and teenagers that are 

apart from their families.  

We strongly believe that helping a child or a teenager to think over 

his own story is what enables - as tough as it can be - may become the 

starting point of a fresh narrative: one that can be envisioned and 

accomplished by the child herself. It means, acknowledging and 

comprehending the past in order to picture future dreams and desires. 

This guide will present to you our experience in working with 

children and teenagers in shelters. It will also describe the means we 

devised to endow the kids with sensibility to better explore the universe 

of literature and also the ways we conceived to help these kids to 

enhance their ability to listen and to talk about their own stories. 

Throughout the years, we realized that, crafting a unique, personal 

memory album, with an adult helper, is a valuable self-knowledge and 

growth tool. It builds a space of trust and communication between the 

adult and the child or teenager that enables them to share their 

innermost thoughts and feelings. 

We also realized that it is time to broaden our reach and share our 

experience - that has borne fruit throughout the years. We are truly 

delighted for having delineated our work in this guide and we believe it 

can be highly useful. 

We invite you to take for yourself everything you find interesting in 

this reading in order to enhance your job, your daily life, your projects. 

We expect that this guide provides you with new reflections, discovers 

and perspectives. Finally, we hope that, inspired by what you will read 

here, you could also be able to build with “your children and teenagers” 

your personal and unique guide: making your history! 

 

Clarissa de Toledo Temer 

Psychologist and Founder of Instituto Fazendo História 
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I. THE PROJECT  

 

1. O Instituto Fazendo História (Making History Institute) 

The Making History Institute is a non-profit organization, founded in 

São Paulo - Brazil at 2005. It was created by a group of psychologists 

who were involved with the cause of children and adolescents in shelters. 

It acts in partnership with the shelters from Making My History and with 

four more programs: 

Grupo nÓs – Follows and facilitate the transition process of young 

people in situation of institutionalized care for the autonomous and 

inserted life in the society. 

Com Tato – Offers psychotherapeutic attendance to children and 

adolescents, from a voluntary network made of psychologists and clinical 

supervisors. 

Palavra de Bebê – works with the bond between babies and adults 

(parents and educators) during the period of institutionalized care.  

Formação Profissional – Educate and qualify managers, social workers, 

psychologists and educators of the shelters.  

Besides the programs, the Institute develops many projects in 

partnership with other organizations, always trying to contribute with the 

universe of shelters and the full formation of children and adolescents 

which are living on it. 

 

Mission 

Cooperate with the growth of children and adolescents in shelters, with 

the intention of empowering them, so they can hold and transform their 

own history. 

 

Vision 
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To be a reference in processes and methodologies, so the children and 

adolescents in shelters can find, repairing relations that favour their 

growth and their living on the family and community. 

 

Values 

Commitment with children and adolescents 

Right of access to the life stories 

Sincerity in the relations 

Share the knowledge 

Qualified volunteers 

 

2. Programa Fazendo Minha História (Making My History Program) 

 

The project was born 

My very first experience with shelters was in Sampaio Viana, a unity 

able to take care of 400 children. It was an awareness work, where I 

worked as a weekly volunteer with Natalie, a baby girl with eleven 

months, during a year. I remember that I enter in a big room with many 

children and so many diapers to change. A lot of children and not so 

many stories. And my question was always: who is this child? 

Sometimes the educator didn’t know the name and needed to ask 

someone else. They were there trying to put tags on the baby cribs. The 

individuality was missing. When Natalie was gone, I had the feeling that 

everything that we lived together was going to be forgotten also. Who 

could tell her what happened? How was she going to know that she only 

walked by herself when she was two years old, because she was afraid 

of stepping on the floor, since she spent so much time on the baby crib? 

That’s when I thought: every child is unique. Every child deserves to 

have its own history guaranteed. This is the way the project was born. 

Cláudia Vidigal 

Psychologist and Founder of Instituto Fazendo História 
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The Making my History aims to ensure the means of expression that 

every child or adolescent in shelters knows and owns their past and 

present story. Its work has started out motivated by the need to register 

and work out the life stories of institutionalized children and adolescents, 

which often get lost in the day-to-day of the shelters. Its specific aims 

are: 

 That the children and teenagers read more and with pleasure. 

 That the children and teenagers recognize the value of and to register 

their life stories. 

 That reference adults talk on emotional level with children and 

teenagers about their life stories. 

 

The main strategies of the Project are the implementation of a 

quality library, vocational training of the shelters professionals and 

volunteers on the principles and methodologies employed, biannual 

meetings with the families, weekly meetings with the children and 

teenagers and case assessment meetings between the teams of the 

shelters and the project assistant.  

The work always happens in partnership with the shelter. In addition 

to managing the project on daily grounds, the shelters invited to think 

over the work with life stories of children and teenagers in everyday life 

in order to develop individualized, emotional practices. 

Concurrently, an important partnership is established with the 

volunteer, who dedicates one hour, weekly, to work with a child or 

teenager individually or in small groups, where opportunities for reading 

and registering are created. 

The bond between the volunteer and the child or teenager is one of 

the main strategies and the main source of results of Making My Own 

History. Based on respect and emotional bonding, the social interaction 

between volunteers and children or teenagers enables moments of 

exchange and self knowledge. 
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Every child has an origin, they belong to a family, to a social and 

cultural group, and they have an unique story, which they own. The 

knowledge, the possibility to give alternative meaning and to understand 

their own story are fundamental to a healthy psychological development. 

In this conquest, books are great allies. Knowing the literature 

stories and involving with them has turned out to be a great way to 

stimulate the child or teenager to talk about themselves, making it easier 

to understand and register their personal stories. Upon starting the 

project, each one receives a blank album, with lots of pages to be filled 

with their texts, pictures and drawings. Elaborated in partnership with 

the volunteers, it becomes a place of registry and preservation of their 

life story, with important information about their family, their time in the 

shelter, their friends, their school, their perspectives and dreams for the 

future. It belongs to the boy or the girl and will accompany them when 

leaving the shelter. 

 

I want to tell 

Once Wellington told me: “Today I want to tell my story”. So he sat 

down and started: “I was born…” And he told me his whole life story. 

When he went to the shelter, when he left. The meeting with Lúcia 

(social mother), the adoption and everything else. He kept talking and 

talking, and at the end he looked and wrote: “This Wellington has a 

future!”. 

Cristiane Laloni 

Volunteer at Making my History 

 

Come see it! 

When I arrived at the shelter this was the first reference that they gave 

me: “Do you want to know my story? It is registered here”.  

To every person who arrives – professionals, volunteers, visitors -, 

Making History is the first thing that they refer to: “Hey, come see my 

album! It’s like they are saying: come to know me!” 

Anatália Palmeira Mota dos Santos 

Educator, Casa Semeia 
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Beyond fun 

I have always looked for a project to be part of, but there were only 

those kind of projects in which you go, play with the child and then 

leave. There is no bond with that child. It was always missing 

something. And then I heard about Making my History, and I finally 

found myself. There is a bond, a process and a purpose. 

Beatriz Ramos Carneiro 

Volunteer at Making my History 

 

3. Why should you take part of it. 

Volunteer work 

This project is made by volunteers, and you may ask: What makes 

someone to get out of his/her house to perform an unpaid work? 

According to a research made by Fundação Abrinq pelos Direitos da 

Criança, a volunteer is: 

The social actor and transformation agent who provides unpaid services 

for the community; donating his/her time and knowledge. He/she 

performs a work generated by his/her solidary impulse energy, 

attending people’s or imperatives of a cause needs as much as his/her 

own personal motivations, regardless of whether for religious, cultural, 

philosophical, political or emotional purposes. 

 

So many reasons have led people to the volunteering work on their 

own initiative or at the suggestion of friends and relatives already 

involved in the project of Making my History: 

the attended people – children and adolescents in shelters; 

the project content – working with life stories; 

the strategy - tell and record stories; 

It is important for each volunteer to be aware of the motivations 

which led them to participate of the program, allowing a more 

professional relationship with work and a better alignment of 

expectations. 
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Commitment 

The volunteer must be aware of the commitment with the project, 

mainly the ones that involves children and adolescents. After all, at least 

one aspect of their story is already known: that boy or girl experienced a 

significant rupture to being separated by the family. Therefore, it is 

crucial to be careful and do not repeat this experience by creating a bond 

that can be broke quickly or abruptly. 

Only those who are sure of being able to carry on the work should 

start it. Besides, it is important to estimate the necessary dedication of 

time and to clarify all doubts related to the purpose and profile of the 

activities before taking on the commitment and getting to know the 

children or the teenagers. It is possible to say that, to do a good work 

with two children, for example, it takes from four to five hours per week, 

including time of planning, transportation, meeting the children or the 

teenagers, reflecting, recording, and meetings for supervision the work. 

There will be a fix time for the weekly meeting, agreed by the 

volunteer and the both of the shelter’s and the project’s teams, that shall 

be fulfilled. Creating a routine helps a lot in the configuration of a special 

activity that happens, for example, always “on Wednesdays, right after 

lunchtime”. The ideal is to pick a time that benefits the underway of the 

activity. In this sense, it is important to know the routine of the 

household and of the child or teenager that you are accompanying. 

 

I love children 

I’ve always liked children a lot, and always felt like I should carry on 

social works. Then I found out about Making My History, which fitted 

like a glove, because of the time that I had to dedicate myself to it. 

Besides, it makes possible what I consider the most important thing: 

the real proximity to the children. 

Lia Olival 

Volunteer at Making my History 
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Volunteer profile 

To get involved with the project, the volunteer needs to be wiling 

and fortified to become an important model, always supporting and 

listening to the children and the teenagers. Must show genuine interest 

on the experiences and availability to accept the stories, feelings and 

behavior of each and every one of them. 

Emotional issues related to their life stories come up in the relation 

between the volunteer and the children or the teenager and need to be 

dealt with in the meetings, that is, shared, named, understood and 

allowed to be felt. Since it is a work that involves affective relationships, 

it is important that the volunteer is attentive to what he or she feels 

during the meetings, because their emotions can be mixed with those of 

the children and the teenagers and get in the way or help in the process. 

In this sense, the monitoring done by the project assistants is essential 

to help the volunteer to understand the children or teenager, as well as 

himself or herself. 

Sometimes, despite the willingness of participating of the Making My 

History, there are people who do not have the profile to undertake the 

work. A few of the characteristics considered essential to be a volunteer 

are: flexibility, sensitivity, affectivity, creativity, patience, responsibility, 

punctuality, ethical posture, reflexive ability, and having a taste for 

reading and for the life stories. 

 

4. Who makes the project go on 

The project is a partnership between the team of the Making My 

History, the professionals of the shelters, the volunteers, the children 

and the teenagers, and their families. 

 

Partnership 

This is an ongoing and active process that, to succeed, requires 

some conditions: 
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Keeping in mind the common purpose: The development of children 

and teenagers through the valorization of their stories. 

Keeping in mind that there is a mutual desire between the parties: “I 

want to be here” and “They want me to be here”. 

Being open to identify the particularity of each organization, in order to 

build a sound and productive relationship, and if necessary, reconsider 

postures and values. 

 

What is the role of each one? 

Instituto Fazendo História (Making History Institute) provides the 

methods and the training for the project development. There is, 

constantly, someone from our organization guiding and supporting the 

development of the program in each shelter. 

The program takes on the project management, providing the 

necessary conditions for carrying out the day by day activities. It is 

expected that the shelters embrace the methodology used - working with 

life stories - to the point that this becomes a usual practice, adopted in 

the educational policy projects. Two members must be appointed to run 

the managing team, held responsible for the project inside the shelter. 

Besides these managers, the educators are major allies, as they deal 

with the children and the teenagers, and with their families, on a regular 

basis. 

The volunteer is the one who carries out the work directly with the 

children and the teenagers. In weekly meetings, reads some stories, 

listens to others, suggests some activities and assists in the memory 

album creation. Also take part on the training activities and the 

assessment of the project. This person can be a member of the partners 

staff, a trainee or a volunteer without a specific education - in any case, 

either someone from Making My History or someone from ours partner’s 

team supervises this person. 

The children or the teenager is the main character of the project. 

Each one decide whether want to join the program or not. After all, he 
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will be the author of the memory album and the stories. Whenever 

possible, the family is also included, and invited to take part of the 

project, telling stories, and listening to them and also collaborating with 

the album making. 

 

5. How it works 

There is a predefined duration for the project. Experience has shown 

that 12 months is the average time necessary for a volunteer develops 

the work. Having a defined duration offers the assurance for the child or 

the teenager, and for the volunteer that, like all experiences in life, this 

one also has a beginning, a middle and an end. 

Specifically for the kids, having a determined agreement from the 

beginning is of utmost important. The project itself does not follow a rigid 

path. In some aspects, the development of the work changes according 

to the persons or institution involved. We can, however, describe it, in 

general lines, as follows: 

1. Partnership between the shelter and the Making My History, and the 

planning of the project implementation. 

2. Instructing and training the members of the shelters. 

3. Presenting the project to the children and the teenagers. 

4. Organizing the necessary material (library, memory albums, 

illustrations, cameras and photo printing). 

5. Volunteers' training. 

6. Weekly progress of the volunteers' work with children and teenagers. 

7. Reading mediation with children and teenagers, done by the shelter´s 

educators.  

8. Supervision of volunteers every 45 days, at most. 

9. Evaluation of the process with the children, teenagers, volunteers and 

institutional care personnel. 

10. Planning for continuity: creation of reading mediation groups and 

album making sessions with children who have already finished it and 

inclusion of those who haven't partaken. 
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II. FOUNDATIONS 

 

1. Institutional Care in Brazil – history and current parameters 

The Statute of Child and Adolescent, in Portuguese: Estatuto da 

Criança e do Adolescente (ECA) – enacted in 1990 and improved in 2009 

with Law 12.010 (also known as New Adoption Law) – has replaced 

former legislation (Minors Code, from 1979) and it has brought 

significant changes in the history of child's and adolescent's rights in 

Brazil. It puts a new paradigm in place: the Integral Protection Doctrine. 

Since that conceptual shift, all children and teenagers started being seen 

as subjects of rights, and thus, looked after and respected as individuals 

with their own desires and personalities, partaking in decisions that 

concern them and being listen to, according to their capacity and 

development rate. In a relationship with an adult, they cannot be treated 

as passive or subaltern beings. This new paradigm includes the notion 

that Family, Society and State have obligations concerning children and 

adolescents; protecting them and providing conditions for their full 

development are not acts of generosity or charity, but a legal obligation. 

 

Art. 4º – It is a duty of the family, of the community, of society in 

general and of Public Authority to ensure, with absolute priority, the 

effectiveness of the rights to life, to health, to feeding, to education, to 

sport, to leisure, to vocational education, to culture, to dignity, to 

respect, to liberty and to family and community relations. 

 

When families or caregivers find themselves unable to fulfill their 

duty to care and protect, the shelter is one of the protection measures 

ensured by the Statute of Child and Adolescent (ECA). The shelters are 

responsible for temporarily housing the children and adolescents in 

situations of personal and social risk, until they can return to their family 

of origin or be placed in a substitute family, guardian, tutor or adoption. 
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According to the Brazilian National Survey of Children and 

Adolescents in the institutional care services, by the Ministry of Social 

Development (2011), around 2.624 shelters take care of 36.929 children 

and adolescents in all of the Country. This survey points out the main 

reasons for institutionalized care: 

 

Family negligence – 37.6% 

Parents or caregivers addicted to chemicals/alcohol – 20.1% 

Abandoned by parents or caregivers – 19% 

Physical domestic violence – 10.8 % 

Homeless – 10.1% 

Lack of material resources of family/caregiver – 9.7% 

Sexual domestic violence – 5.5 % 

Parents or caregivers with mental illness – 5.3% 

Voluntary delivery of the child/teenager by the family of origin – 5.1% 

Psychological domestic violence – 5.1 % 

Absence of parents or caregivers due to imprisonment – 4.5% 

Orphan – 4.4% 

Child labor exploitation or begging – 2.9% 

Death treat – 1.6% 

Non domestic violence or abuse – 1.5% 

Absence of parents or caregivers due to illness – 1.4% 

Parents or caregivers unable to care for the child/teenager in specific 

health conditions – 1.4% 

  Other reasons 2% 

 

 

Shelters: exceptional, provisional, and at the same time restorative 

attendance 

During decades, the shelter – former orphanage, school or boarding 

school – became known as a place of abandonment. Working as large 

closed institutions, isolated from the community and serving a great 
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number of children and adolescents at the same time, the orphanages 

were even called “warehouses”. 

Because of The Child and Adolescent Statute (ECA, acronym in 

Portuguese) and Law N. 12.010, large institutions have ceased to receive 

legal support and smaller services appeared with the purposes of 

protection and education. There were established new service 

parameters, such as: restriction on the number of children; preservation 

of fraternal bonds whenever possible or the search for a foster family; 

judicial review of every case; institutional care services of maximum 

period of 2 years at most; emphasis in the children or adolescent in their 

process (right to know the truth about their own story and respect their 

opinion). 

Article 98 of the ECA outlines when the protection measures become 

necessary: 

 

Art. 98 – Measures aimed at protecting the child and adolescent are 

always applicable whenever the rights recognized in this Law are 

threatened or violated. I – by act or omission of the society or State; II 

– by fault, omission or abuse on the part of parents or guardian; III – 

by reason of their conduct. 

 

In 2006, it was created the National Plan of Promotion, Protection 

and Defense of the Right to Familiar and Communitarian Familiarity of 

Children and Adolescents (PNCFC, acronym in Portuguese), to strengthen 

the fundamental principle of the ECA: every children and adolescent have 

the right to familiar and communitarian environments. The plan is based 

on goals that ensure the full protection through the preservation of 

familiar and communitarian bonds. The objective is to entirely break the 

culture of institutionalization and segregation that prevailed before the 

enactment of ECA, as an essential document to ensure that 

institutionalization is in fact an exceptional and temporary measure. 

Furthermore, PNCFC reaffirms another essential ECA aspect: poverty and 
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circumstantial difficulties of the family are not reasons for 

institutionalization. In this sense, reiterates that the strategies to avoid 

institutionalization and to promote family reinsertion must be focused on 

the work with the whole family, and not only on the intervention focusing 

on the child or the adolescent. 

In 2009, the publication of the document named Technical 

Guidelines: institutional care services provided to children and 

adolescents (OT, acronym in Portuguese), produced by the National 

Council for the Rights of Children and Adolescents (Conanda) and by the 

National Council of Social Assistance (CNAS) in partnership with the 

Brazilian Ministry of Social Development (MDS), enhances shelter models 

that are already supported by ECA and PNCFC. The document outlines 

practical parameters about the functioning of the shelters and suggests 

strategies to a higher professionalization of these institutions. Moreover, 

it shows the importance of the period of institutionalization, though being 

temporary must be restorative. This concept has the idea that, if there is 

a shelter, a right of the child or the adolescent was certainly violated and 

suffered a meaningful separation.  

Thus, hosted children and adolescents are in a delicate, painful 

period and they need adults to help them understanding the conditions 

that led them to be in a shelter, so they can recognize and comprehend 

their own anxiety, suffering and doubts, being able to work on these 

issues. The presence of adults prepared to create bonds and observe 

them individually is essential to this reparation, considering their life 

stories and within their sociocultural context.  

The following table displays some differences between former and 

current institutions. 

 

BIG CHANGE: FROM THE OLD ORPHANAGE TO THE CURRENT SHELTER 

ORPHANAGE  SHELTER 

Regulated by Juvenile Code. Regulated by ECA (and Law 12.010), 

PNCFC and OT. 
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Permanent stay. Maximum period of two-year; six-monthly 

review of each case by the judicial 

authority. 

Institutional environment with 

large groups services. 

Personalized service and in small group 

(OT indicates groups of 20 children and 

adolescents). 

Assistance work unfocused in 

the return to the family 

environment. 

Preservation of family bonds aiming the 

family reintegration; working with families 

is an obligation and it is the shelter 

responsibility to perform it. 

Service centralization within 

the institution without 

community inclusion. 

Community service network use (school, 

health center, public spaces for leisure), 

guaranteeing the right to community 

living. 

 

The ECA article 92 summarizes the new guidelines: 

 

Art. 92. The entities that develop family or shelter programs shall adopt 

the following principles: 

I – preservation of family bonds and promotion of family reintegration; 

II – integration in a foster family when the maintenance resources of 

the natural or extended family are deplete; 

III – small groups and customized attending; 

IV – development of activities in co-education system; 

V – no break-up of siblings groups; 

VI – avoid the transfer to others entities of children and adolescents 

whenever is possible; 

VII – participation in the life of the local community; 

VIII – gradual preparation for the separation; 

IX – participation of the community people in the educational process. 

 

2. Working with life stories of people in shelters 

To talk about life stories is saying that these children and 

adolescents are unique, is to say that in spite of some right has been 
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infringed and there has been a separation, each has a story, their own, 

which is different from all the others. In the identity development 

process, when we are searching for a better comprehension of ourselves 

we consequently wonder: “Where did I come from?”; “What is my 

story?”. 

But why should we insist to talk and listen to these sad and painful 

stories? Wouldn’t be better to forget? It’s possible, but the point is that 

we cannot forget a story once lived. Whether we want it or not, these 

experiences mark, constitute and determine us. No matter how difficult 

the past and present of a child or adolescent is, that is his/her story. Not 

to talk about it, try to forget or make believe it never happened has 

consequences to his/her development. When we don’t talk to the children 

or the adolescents about their story, they continue to express their 

anguish and suffering in relation to what they lived, not with words, but 

through aggressive behavior, difficulty to create connections, crying, 

trouble sleeping, and through many other symptoms. We know that the 

more there’s space to them to express themselves and to elaborate 

these stories, the less uncontrolled reactions will emerge, and the team 

will have more tools to help this children and adolescents to strength. 

The respect for their story and the right to truth are the basis for 

working with children and adolescents who are living in shelters. Equally 

or more important than inscribing them at school, in sports and taking 

them to the doctor, is being able to tell them why they are in a shelter, 

and what relationship they can have with their family (or substitutes) 

from that moment on. Caring about the stories, the records, the habits 

and their feelings, giving it value, is important to show the child or 

adolescent that they are in a place where they are truly welcome. 

This challenge becomes easier by the actions of prepared adults, 

who believe and work considering the singularity and the potential of 

each child and adolescent, favouring the understanding of their own 

story, the development of the feeling of self-confidence and the capacity 

to persist, desire and design the future. 
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Registering the experiences during the period where the child or 

adolescent is institutionalized helps preventing this time to become a 

silent and shady period. The more children and adolescents can 

understand the experiences that they passed, the more they will feel this 

as a phase of their lives, which represented a moment of protection and 

care. Offering to these children and adolescents the tools to discover and 

understand themselves and assume their own stories, preferences and 

wishes to build their life projects, allows the orientations that are truly 

based on family and personal identity of each young person in a shelter. 

 

The Statute of the Child and Adolescent talks about this aspect: 

 

Art. 100. In the application of the measures, pedagogical needs will be 

duly considered, giving preference to those that have the objective of 

strengthening family and community bonds. 

Single paragraph. Are also principles governing the implementation of 

measures: 

[...] 

XI – mandatory information: children and adolescent, respecting their 

stage of development and capacity for understanding, the parents or 

guardians must be informed of their rights, the reasons for the 

intervention and the way it is conducted; 

XII – mandatory audition and participation: children and adolescents, 

alone or with their parents, a guardian or person for itself indicated, as 

well as their parents or guardian, have the right to be heard and to 

participate in the acts and the definition of the promoting measures to 

the rights and protection, and their views duly considered by the 

competent judicial authority, subject to the provisions of §§ 1 and 2 of 

art. 28 of this law. 

 

The family on the project  

The family is one of the central aspects in the story of every person. 

So it deserves to be valued and respected, no matter which reasons 
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carried the child or adolescent to far away from this core. Is the job of 

the shelter and the volunteer to help the child or adolescent to consider 

the good and valuable aspects of their own family, but with no necessity 

of creating for this, an illusionary vision of it. 

The care of children and adolescents is temporary and, over that 

period, family ties must be maintained. Except in cases where there is 

the destitution of the family power or the prohibition of visits, all children 

and adolescents usually have contact with their families. This happens 

mainly through their visits to the shelter. 

Periodically the Making My Story realizes groups with families of 

children and adolescents, aiming to bring them closer to the project 

purposes and to involve them in the construction of the records that 

make up the album. In some moments, volunteers may be invited to 

attend these meetings. 

 

Myths and fears 

Often, the contact with the stories of life is permeated by myths and 

fears that end up hindering the work. It is important to give a new look 

at these pre-established ideas, while validating the challenge of the 

work. 

 

 The stories are very sad 

All life stories are composed of happy and sad moments, 

achievements and losses, dreams and nightmares. A story is not only 

sad, as it is not possible to be entirely happy. The adult must be willing 

and open to listen and record the story of the child or adolescent the way 

it is, with its positive aspects and also sore. Carefully reflecting what, for 

what and how to register, you can find a respectful and careful way of 

recording hard facts. 

 

 The institutional care period is temporary and sad, we do not need to register 

it. 
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The institutional care is a time of life characterized by protection and 

don’t need to be denied. Quite the opposite, the more a child and 

adolescent remember that period, the less chance of creating negative 

fantasies about it. Furthermore, the hosting service has positive and 

significant experiences - is a part of the child or adolescent's story that 

needs to be recorded: the care, protection, good relationships and 

development can happen in this period! 

 

 The future is very uncertain, there is no to talk about 

The uncertainty about tomorrow not need to be reason to not dream 

or think about it. Rather, it is necessary to stimulate a positive vision of 

the future and help children and adolescents to take ownership his 

trajectory and, if necessary, change it. 

 

 Adults are unprepared to deal with the stories 

Told or not, the stories defy adults continuously and cannot be 

denied. Therefore, it is best to create opportunities careful to talk about 

them, always to the extent and pace of each child or adolescent. The 

Making My Story project assistant and/or the host service team of the 

shelter are always on hand to receive the doubts and fears and find ways 

for a good job. 

 

3. Volunteer Work’s methodological triangle 

The methodology of the volunteer’s activities in the Making My Story 

can be understood from the triangle formed by bond, books and album - 

essential tools for working with children and adolescents. 

 

Bond 

 Building the bond between the volunteer and the child or teenager is the 

starting point and the foundation of the whole project. It is expected 

that, with the help of the meetings, volunteer and child develop an 

emotional bond, with respect and trust. Achieving that special 
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relationship depends on the constancy of the volunteer's presence and on 

the compliance with what was agreed. It is expected that each volunteer 

attend punctually each week on the set time. 

 

Books 

The universe of children’s literature is one of the main tools which 

children and teenagers have to approach their own personal story. 

Narratives work as organizers of one’s internal world: through stories, 

one can better assimilate ones own experiences, reinvent oneself and 

envision the future. It also raises the possibility to deal with several 

themes: love, death, separation, friendship, sexuality and so on. In 

addition to offering these manifold opportunities, working with books - 

bearers of culture and knowledge - seeks to grant the children's right of 

access to Literature. The volunteer’s job is to captivate the kids and 

teenagers, introducing them to the world of stories. It is not expected 

that the participant becomes a “storyteller” or professional reading 

mediator, rather, it is expected that he engages in the role of a 

facilitator, promoting a curiosity and a pleasure for reading. We devoted 

a whole further chapter about this subject. 

 

Personal Memory Album 

 At the beginning of the project, the children and the teenagers are given 

a big blank hardcover album, that is intended to be filled with the 

youngster's own texts, reports, drawing and pictures. It is a concrete 

element which should be seen as a space of expression and record of 

one’s life - one’s present, past and future. To endeavor in building the 

personal album conveys to the child, or teenager, the idea that its 

contents, it is, his own story, is worthy. It is an object of identification, 

recognition and significance of the trajectory of each one. It should be 

well cared and preserved, always under the responsibility of an adult of 

the shelter. When the children and teenagers eventually leaves the 

shelter - weather to reintegrate into their own family, or to join a family-
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based alternative care or even due to reaching the age of majority, they 

are supposed to take the album with them, as it belongs to them. 

Validating the methodology of Making My History and establishing it as 

an important tool of work in institutional care, a document with technical 

guidelines from the National Council of Social Welfare (CNAS) and from 

the National Council for the Rights of Children and Adolescents 

(CONADA) says: 

 

Whenever possible, in order to instill a sense of self-identity, the 

children or teenagers - supported by a care giver, educator, previously 

trained person or by the family who take care of them - should have the 

opportunity to make a book of their own life’s story, which gathers 

information, pictures and memories to be accessed throughout their life 

cycle. This book should be a personal compilation - made by the 

children themselves - with pictures and other personal creations. After 

leaving the institutionalized care, this record should be part of the 

personal belongings that children and teenagers take with them (p.52). 

 

 

Even the little ones 

First you start telling the story for one child, and then another one 

draws close, shortly, one more, and soon you realized that dozen of kids 

gathered to listen to that story. Now, I see that they feel an intense 

pleasure in reading. Even the little ones, who don’t know how to read 

and whose interests are on pictures and colors, ask for books. They 

come to me and say “There is a new book! Can we read it?”. 

Jailma Gomes de Araújo 

Educator of the Lar 3 from Educandário Dom Duarte 

 

Snake hunting 

Once, Zé told me a lot of stories from Bahia, he said that they went 

hunting snake and such. It was super nice and we recorded. After a 

year, I read the story to him, and he was astonished: "Did I say that?". 

And he had fun with the story. This is very interesting because they are 

growing and now have a place where the stories are recorded. I think 
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the album will be very good in the future. When they have children will 

be able to say: "Look, I have a story to tell you." 

Lia Olival 

Volunteer at Making my History 
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III. STARTING THE WORK  

 

1. Formation 

For the project Making My History be successful in the shelter, it is 

necessary that all stakeholders know and accept its principles and 

methodologies. For this, several procedures are performed, explained 

below. 

 

 Initial awareness raising meetings with the team of the shelters 

The Making My History needs to be presented to all professionals in the 

shelter. This phase is to view the video of the project, explain it in detail 

and propose experiences on methodologies: the mediation of reading and 

recording the life stories. As more professionals can to experience a 

pleasurable relationship with books and share their own stories, more will 

be involved in working with the life stories of children and adolescents. 

 

 Initial training of volunteers 

There are three meetings of three hours each, where are explained 

theoretical and practical concepts of the shelter, the institute and the 

work specifically. It is a conceptual alignment of all volunteers. 

Meeting 1: The reality of shelters and the Making My History Program 

Meeting 2: Reading mediation - working with books 

Meeting 3: Records - working with life stories 

 

 Follow-up: meetings with shelter professionals  

The project assistant meets monthly with the social worker and/or psychologist of the shelter 

to reflect on how the principles and methodologies proposed by FMH are entered into the 

daily work of the institution. These are moments of reflection, alignment and construction of 

pathways for the best hosting of each child and adolescent. 

 

 Volunteers meetings supervision 

Every 45 days, on average, volunteers meet to discuss their practice, 

supervised by the project assistant. The exchange of experiences 
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occurring at this time is essential to the quality gain on the job. The 

contents discussed are related to doubts and difficulties faced by 

volunteers, practical and logistical issues of the project, reflecting on the 

stories of children and adolescents and other topics. 

 

 Training meetings 

Every semester are held in the city of São Paulo. Educators, social 

workers, psychologists from the shelters and volunteers come together 

to share experiences and learn new knowledge. Professionals are invited 

to introduce or deepen new work tools, such as storytellers, 

psychologists, artists, authors of children's and youth books, among 

others. 

 

 Duty and follow-up 

Contacts by phone, email or in person can happen whenever necessary 

between the project assistant, the management pair of the shelter and 

the volunteers. 

 

2. Preparing the meetings 

The meetings with the children and teenagers are the golden 

moment of the project. Everyone works to ensure that they are 

meaningful, and it is the role of the volunteer to be attentive to certain 

valuable precautions. 

Every week, it is important that the volunteer goes to the shelter 

already knowing what to propose and having prepared for the activity. 

Before telling a story, for example, it makes a great difference to have 

read it previously. The same goes for games and activities. It largely 

contributes to the success of the meetings, trying to find out what every 

child or teenager likes and what isn't very popular, as well as thinking of 

activities best suited to each age group. 

Throughout the time, we have worked out a good menu of activities 

which can serve as reference. In conclusion, it is worth listing and 
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gathering all necessary materials for the work you have in mind. 

Planning, however, may never be a strait jacket. It is necessary to 

ensure space for surprises and mishaps. Therefore, flexibility and 

creativity are always needed. 

 

Under the couch 

When I started, I was with two other volunteers and we worked with 

four boys. We arrived and they were under the couch. We had a 

thousand ideas, but at the time nothing went right nor worked out like 

we wanted it to. So, we decided to send them a letter with a cropped 

picture of us. And they had to glue the picture in the album. It was the 

first time one of them participated for real. He was shy and quiet, but 

he opened the album, glued it and liked it. 

Beatriz Carneiro 

Volunteer at Making my History  

 

3. First meetings 

The first meeting is the day the duo - volunteer and child/teenager - 

meet each other. It is the start of a relationship of trust, exchange and 

emotional bonds. Usually, there is a lot of expectation and anxiety on 

both sides: everyone wants to start out well! But it is worth remembering 

that children and teenagers react in different ways in this moment. Some 

are receptive, others can appear distrustful and apprehensive; after all, 

the proposition of looking at and talking about their stories is a desire 

and also a challenge. 

 

Presenting the project 

Starting out, it is important that the volunteer says why he/she is 

there: what is the project, how it works and how the meetings are going 

to be like. It is time to explain that they are going to be together for 

reading stories and making a scrapbook album with the most important 

happenings in their lives and other things the child or teenager would like 

to remember in the future. It is the moment to agree on a frequency, 
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day, time and duration of the meetings. The contract that follows 

symbolizes the confirmation of their understanding and willing to 

participate in the project. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

The scheduled time need to be fulfilled. Any delay or absence may 

be a great disappointment to the child or teenager, recalling them of the 

unexplained abandonment or separation that many times took part in 

their history. Therefore, phone calls for the institution and for the child or 

teenager informing and justifying the delay or absence are indispensable. 

 

Personal introduction 

After the child or adolescent know why the volunteer is there, it's 

time to both begin to know each other better. For this, check out the 

proposals of our Activities list and plan a fun time for this performance. 

 

Presenting the library books 

THE CONTRACT WITH THE CHILD/ADOLESCENT 

Hi, my name is ______________________. I will be your volunteer at the 

Making My History project. Our meetings will be at _____________from 

_________to ________. The Making My History project exists to record the 

history of children and adolescents like you, who live in shelters, and will help 

you to remember important things that happen in your life. With your photos 

and from others that you like, drawings and reports, we will build together an 

personal memory album that will be only yours and will accompany you 

wherever you go. 

 

DO YOU WANT TO PARTICIPATE IN THE PROJECT? 

YES (     ) NO (     ) 

_____________, __________________ 20 __ 

Volunteer: 

Child/Adolescent:  
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Before starting the meeting, the volunteer must select some titles 

(ten is a good amount) and spread on the floor, creating a pleasant 

atmosphere. The idea is to invite the child or adolescent to choose a 

work and hear the story, saying, how they will do a book together, it is 

interesting to know before other authors and different ways of writing 

and illustrating. The books of these first meetings should be short and 

known by the volunteer. It can also be books known and chosen by the 

child or the adolescent. In this case, the volunteer will know the book at 

that time. One tip is to already choose, along with the child or the 

adolescent, one or more stories that will be read at the next meeting. 

 

Presenting the personal memory album 

The volunteer must show the personal memory album and draw 

attention to the fact that on the cover there is a place for a photo of the 

protagonist of this story. From the beginning, they should go building the 

meaning and the importance of the personal memory album as a place 

that keeps the history and which will accompany his/her for life, which 

means it must be something to be good care. 

Often, in the first meeting the child or teenager wants to make 

his/her mark on the personal memory album. Write the name, draw, and 

identify the album as her/his. The name on the back cover is an efficient 

way to meet this need. Attention and care that are essential beginning, 

because they want to express themselves and show who they are. We 

suggest using separate sheets so the personal memory album is not just 

filled at first with designs that can be insignificant. 

The Id Card activity is an excellent suggestion for this beginning 

(chapter Activities List). It is worth to clarify that over the meetings 

many activities will be made, but not all need to be on the personal 

memory album. At the end of it, in an envelope which can be saved 

sketches and photos that have not yet know if will be part of the official 

pages. 
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4. Apart from the meetings 

Tours and outputs 

Often, children and adolescents are asking volunteers to walk 

together. We observed that the outputs hinder the initial process and the 

routine of the project and should be avoided especially at the beginning 

of the work. In addition, each shelter has their rules, and not always the 

outputs with the volunteers are allowed. Any proposal that goes beyond 

the objectives and actions proposed by the project should be combined 

with the project assistant of the Making My History and the project 

manager of the shelter and will be evaluated very carefully. 

 

Birthdays 

This is a very important date, a great opportunity to make children 

and adolescents feel special, loved and unique. The volunteers must get 

informed, from the beginning, about the birthdays of the children which 

they are working with. Is worth to know how this date is celebrated on 

the house and, if applicable, participate of this celebration or guarantee 

somehow records of this moment. A card and a little gift are also 

welcome, if previously combined with the Making My History project 

assistant and with the managing duo of the service project. 

 

Christmas 

Christmas is another very special and expected date. Some places 

organize a special party to celebrate the day with the volunteers of the 

project and all the others volunteers in the house. It’s a great 

opportunity to spend some time with the child or adolescent in a different 

moment then the weekly usual. If the volunteer wants to bring a little 

gift, this is the appropriated day, if previously combined with the Making 

My History project assistant and with the managing duo of the service 

project. 

 

Vacations 
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It is important to remember that during the school holidays 

everybody’s routines change. The volunteer and the Making My History 

project assistant can check if it is valid to make some alteration on the 

activities. There are cases where the shelter suspends their work 

between Christmas and the New Years. If the volunteer goes on 

vacation, he cannot forget to warn the child or the adolescent and the 

service, and also arrange the return of the meetings. It is important to 

lead/prepare with the child or the adolescent a calendar of this period 

(interruption–return), to make it clear in which weeks the volunteer will 

be away and when will return. 

 

Records with the family 

Whenever is possible, the volunteer must approach the family in a 

visitation day; this is when it will be possible to show the proposal of the 

project and the personal memory album to the family members, and also 

to take pictures and make together some new memories records. For this 

kind of action, it is essential checking with the child or adolescent and 

with the service team if this is a good idea and match all the details. . If 

the volunteer cannot be present on the visitation day, he can ask the 

educator to take some pictures, or ask the family to write in the album, 

or even ask the child or adolescent to take the personal memories album 

home to make one page with the family; these are excellent ideas to 

strengthen ties and valorise the story of this family! 

 

Records of the work 

Register is a way to document what has been done, reflect about the 

work and get organized. The register of one meeting helps to plan the 

next. Besides that, this document helps in the quality supervision, 

allowing the Making My History project assistant and/or the managing 

duo of the project to follow the progress of the meetings. It is very 

common that the volunteer live some important experience that, after 

some time, may get lost and forgotten because it was not registered. The 
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register file that we develop is very simple and functional, and is 

essential that it helps the volunteer on the search for more quality, and 

not for control or bureaucracy. 

 

REGISTERING THE MEETINGS 

Shelter:     Volunteer:                          Child/Adolescent:  

Date Activity of the day Reflections about the meeting 
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IV. BOOKS: DISCOVERING STORIES 

 

Bedtime 

All the little children went to sleep, but one of them was too agitated 

and couldn’t do it. The educator appeared and talked to one of the 

children: “Michele, do you want to help me?”. “Yes, I want.” “So let’s go 

to the bedroom. What do you want to do?” “I’ll tell them a bedtime 

story.” She went to her brother’s bed, started to caress his head and 

said: 

“Once upon a time...” And when the educator came back, they were all 

asleep. 

Mirian Cristina da Conceição 

Educator of the Lar 3 from Educandário Dom Duarte 

 

1. Principles 

In literature men find the opportunity to expand, transform or enrich 

their own existence in level and intensity unlike any other activity. 

(Coelho, 2000) 

 

An important methodology part of Making my History is based on 

the possibility to promote an increasing and more pleasant engagement 

of children and adolescents with books. 

Literature is a universal creation which arises from the human need 

to elaborate, express and create meaning to what is lived and 

experienced. In book stories, children and adolescents find a safe and 

filled with symbolic elements place to elaborate issues related to their 

own life stories. By reading it is possible to experience situations, to 

discover new possibilities and ponder over collective and individual 

situations. It is possible to dream and recreate life. 

The book is a transformative tool that transports the reader into a 

fictional world making possible impossible actions and bringing answers 

to many questions of the real world. It is the entrance door to the world 
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of stories, and is often not part of service nor children and adolescents 

routine, and it is necessary motivate them to read.  

Children are curious about handling books, and they should be 

invited to know, use and take care of them. It is the institution adults’ 

responsibility to take over the library assembled by the project, taking 

care of the works preservation and thinking about use alternatives such 

as at bedtime. Just walk around among books do not develop a taste for 

reading. Children and adolescent need to live with people that are 

involved with these materials in a excited way, giving books a new and 

good meaning. Every week, the volunteer presence will contribute to this 

approach. It is up to him/her to introduce the child or adolescent into the 

magic world of literature by creating reading and rereading opportunities.  

In each shelter the volunteer is expected to find a variety of titles and 

themes in an organized library in order to guarantee the quality of daily 

work. 

To help children and adolescents to awaken the pleasure of reading, 

adults must be passionate about reading in the first place. Thus, some 

parts of Making my History actions is focused on the awareness and 

formation of adults as reading mediators. Since 2002, the program acts 

in different spaces and institutions, with several groups of educators, 

psychologists, social workers and volunteers. It develops formations and 

seminars with emphasis on the reading mediation sessions and enjoyable 

activities with books. Inspiring and motivating adults who like to read 

and multiply these actions, and also motivating those who do not read to 

discover themselves as readers. 

 

2. Reading mediation - about the methodology 

We read and tell stories to children in order to give their world meaning. 

After being listened to, stories can be dreamed of, and start being part 

of one's self. Telling stories has a major role in psychological 

development, it helps children build their internal book, a basis they use 

to relate to other people and to the world. This internal book, which is in 
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constant development, is build from stories, myths and fairy tales to 

which the child is presented. (Pages, 2011, p. 4) 

 

The methodology employed in Making My History to develop the 

work with books is reading mediation, in other words, the act of reading 

out loud to one or more children and/or teenagers. The reading mediator 

is the person who gives life to the library, he/she leads the listeners to 

the world of imagination, and is present and available to receive the 

participation of everyone, their associations, comments and questions. 

The moment of the mediation also contributes to establish and 

strengthen the bond between adults, children and teenagers, because 

through the readings, a space of complicity and emotional bonding is 

created, in which everyone is together, sharing and being affected, in 

different ways, by the same story. 

 

Reading mediation is 

the act of reading to children, teens or adults in a free and leisurely 

manner. The mediator proposes to share with them the pleasure of 

reading, knowing and discovering what books have to offer. He brings 

the child and the book closer, leaving them to make their choices, 

reading the text, showing the pictures, listening closely to their 

comments, answering their questions, observing and respecting their 

reactions. The reading of a text in infinite, but the moment in which the 

mediator shares with the child the reading and the exchange of 

experiences is unique for including the bond there established. (Project 

Living Library, Fundação Abrinq pelos Direitos da Criança e do 

Adolescente [Foundation Abrinq for the Rights of Children and 

Adolescents]) 

 

The book is a rich work of art by itself, with texts and illustrations, 

and must be presented to the reader as it is, with no word changes, no 

skipping pages to shorten it or any other change. Regardless of the 

impact a work of art can have on who appreciates it, altering it would 
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never be a good option. It is necessary to respect it in its power of 

touching and transforming others in different ways. Reading the book as 

it is written also ensures the continuity of the story and enables the 

rereading. . It is noteworthy that children enjoy listening several times 

the same story, repetition yields safety, as they know the storyline and 

the ending. 

Anyone can be a reading mediator, being interested and willing is 

enough. The idea is that not only volunteers, but also everyone who 

works in the shelter is ready to get involved in this activity and 

incorporate these moments into the house routine. Along the project, 

everyone is invited to participate in a reading mediation workshop, which 

aims to sensitize and capacitate people to perform that role. 

In Making my History, the mediation of the reading is done by adults 

that meet with one or more children and adolescents to read and hear 

stories in a pleasant and stimulating environment. The books are spread 

over a carpet on the floor and everyone is free to explore them in an 

autonomous way, however they like it. This moment is called free 

exploration. In this environment, the reading mediator is not performing 

a reading activity yet, but he/she is already a mediator, since he/she is 

presenting the books to the children and adolescents. She/he mediates 

and facilitates this relation between children and adolescents and books.  

After, the mediator begins to read the requested books, and, sometimes, 

choses books to introduce to her/his listeners. She/he conducts the story 

of the book, to the world of imagination, and is always preparing to listen 

how a book touches everyone. When listening to a story, the child or 

adolescent may want to express herself/himself, to share what they 

thought or felt, and it is important to respect what their participation, as 

well as their silence. 

The idea is to make the contact with the books a pleasant time. This 

is not an environment to teach and learn in which the adult is the one 

who have knowledge and will transmit it to the child or adolescent. Many 

children and adolescents have already a mark of their pedagogical 
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relationship with books: they need to read to learn, read out loud to 

practice, read to say what they learnt. To compel a child or adolescent to 

read makes the reading another activity to be accomplished, dull and 

meaningless. At this moment there are no questions or demands. There 

is only the disposition of the mediator to introduce the child or teenager 

to a new story that they have the interest in knowing and in which they 

want to immerse themselves. A story that may touch them and make 

them identify with one or another character. The mediation of the 

reading is an act of generosity and, simultaneously, an act free of 

expectations. One reads without expecting one result or another. One 

reads because there is the will to it, because it is good. 

Through the reading of the books there is an exchange of 

experiences, feelings and affection. Many times, it happens in a more 

intense and open way, to the child or the adolescent expressing 

herself/himself. Other times, the movement is internal. The book touches 

people in a way that we will never know exactly, and it is not necessary 

to know. The important thing is to offer the experience of knowing new 

stores, and to have the perception of new ways of living and participating 

in the world. 

We believe that the pleasure through reading is built through the 

mediation. We understand that the availability, the positioning and the 

environment of the adults of reference to this methodology are essential 

aspects to achieve this goal. It important to keep in mind that the 

children and adolescents notice when adults have or do not have the will 

in what they do. Adults are references to children and adolescents. It 

does not help to make them read, if the adult herself/himself does not 

read; it does not help to say that reading is important, if she/he does not 

considers it important. Thus, to the adults who already love books, it is 

possible to share this taste with the children or adolescents and guide 

them in their discovery of this pleasure in a much simpler and genuine 

way. To those who do not enjoy reading a book yet, here goes an 

invitation: choose a simple and good book, take some time in your daily 
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routine, choose a pleasant environment and enjoy the reading. There is 

always time to become a reader. And only those who have the taste for 

reading may become a good mediator. 

 

I took part in a training program at a shelter in São Paulo, which 

partners with Making My History and assists children aging from 0 to 11. 

During the program, the first activity we used to do upon arriving for 

the meetings was reading stories. 

We usually arrived in the morning and were welcomed by the kids, who 

would then help us to spread the books throughout the carpet. In one of 

these mornings, the house was full of newly accepted children. 

Altogether, there were twelve children, and three adults, who were 

mediating the reading. We began with our ritual of spreading the book 

on the carpet and, shortly, the children who knew the procedure were 

involved with the activity. Little by little, the new members were 

occupying their spaces too. 

Three kids moved closer to me, an 11-year-old girl, who was residing 

there for a while, and two siblings, a girl and a boy, aging 8 and 10, 

with wide eyes, in what seems to be a mix of awe and allure towards 

the newly discovered world of children's literature. The 'veteran' girl 

took the lead and said: “Would you read this one, please?”. It then 

began the mediation of the reading of “Pedro está encolhendo” (Pedro is 

shrinking). 

The book tells a story about a boy who daily summons his family 

attention, and, as they pay no heed to him, he starts shrinking, to the 

point that he becomes so small that he slips through the sink drain and 

begins a journey throughout the house pipes. There, he meets Lisa, a 

little girl who has also shrunken, for lack of attention too. As their 

conversation develops, both kids begin to grow again. At this point of 

the reading, the three children around me confided “I felt like that 

before”. 

We chatted for a while and when the story was over, the ‘veteran’ girl 

commented: “Hey, I guess I’m growing again”. The two brothers smiled 

for the first time since their arrival, and one of them chose another book 
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to be read. 

Testimony of Joao Verani, volunteer at Making my History 

 

3. Organization 

At the shelters, the library can be organized in different rooms of the 

house, favoring the interaction of children and teenagers with books, in 

calm and cozy environment. It is important that the books can be easily 

accessed, so anyone who wants to explore them, feels free to do so 

anytime. In this way, it is expected that the children and teenager 

discover their ability to search for knowledge and for moments of 

pleasure on their own, regardless of the presence and the control of an 

adult. 

The reading mediation session, lead by an adult, can take place 

somewhere outdoors, in a room, in the library or in a nook of the house 

where the kids casually decide to stay, where they are feeling 

comfortable to express themselves and to be listened. The reading 

moment should not be forced, rather, it should be respectful and 

nurturing, favoring the creation of bonds of appreciation and trust. 

The major reason for the library is it constant use. The best way to 

take care of this space is keeping it alive, with all residents of the house 

interested on the books and, ultimately, using them. It is up to the adults 

of the institutional care to be in charge of the library, preserving its titles 

and to teach how to properly take care of the books. It is very important 

that children and teenagers feel "owners" of the acquis. Only then the 

books will be truly care: not by mere rules and procedures, but because 

it is valuable to the group. 

 Besides the mediations performed by the project volunteers, the 

professionals in house are expected to think of several ways to insert the 

habit of reading in the routine, as part of a weekly planned activity with 

the children and the teenagers. 

Stock the library by offering news is essential to the work success. 

From the moment in which children and teenagers start to developing 
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interest in books they want to know more, and adults should correspond 

to that interest and stimulate it. Due to it, the library implementation is 

gradually made, i.e., the works are not delivered at once but one at the 

time. The books deteriorate because of the time and handling, and each 

service can create replacement strategies and new titles acquisition. 

The institution adults can – and should – take some books home. 

The frequent knowledge and use are essentials. In this regard, it is 

organized a simple borrowing procedure with a record list of the 

withdrawals and returns. Limiting the withdrawal of two or three books at 

time helps not to defalcate the collection. Below you can see a table 

model that can be used as reference to this procedure: 

BOOK NAME READER NAME 

WITHDRAWAL 

DATE RETURN DATE 

        

 

 

I worked in a program that there were nine children involved. They 

were about 5 and 8 years old. In that phase of the project, our purpose 

was to stimulate the habit of reading. We bought attractive books with 

forms, colors, sizes and with appropriate quality content. We arrived 

early, before the children, and we prepared the tiny room carefully. We 

put the books on the floor and on a small sofa in a very inviting and 

tempting way. Before they enter the house we said that we had a 

surprise for them. 

We opened the doors. At first they really got surprised and fascinated. 

And then, we got surprised. It was like free a herd of elephant in a 

porcelain store. They began to explore the books carelessly. There were 

fights that ended with torn books. Turned pages carelessly, crumpling 

sheets, torn, trampled and bitten books. A real massacre. It all 

happened so fast. We got so astonished and paralyzed that we didn’t 

have time to react. Our narcissism and brilliant idea went down the 

drain in a few seconds. We got distraught facing the book debris pile 

remained, and angry with the children. At the time, I judged them as a 

bunch of animals. I wanted to suffocate those little vandals. 
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Sad, I took one of the surviving books and started to reclusively read so 

I could calm down. Suddenly I felt a tug in my shirt sleeve. It was a 

little girl with two big brown eyes: 

- Hey, Mr., what are you doing? 

Crusty I said: 

- I’m reading. 

- I don’t know if she had noticed my disappointment and sadness face 

or if she was really curious. 

- What are you reading? 

- A book. I answered quickly so our chat would end and she’ll leave me 

alone. 

- Can you read it for me? 

- I think it’s better not. 

- Come on, please? 

Facing her insistence, grudgingly at first, I started to read out loud but I 

got excited. 

When I realized I was surrounded by completely stunned and 

concentrated children like if they were under a hypnotic trance. Through 

the history, we formed a perfect harmony. People were shocked with 

my evil king voice. They answered excited every question that was 

made during the narrative. They dived into smells and sounds, trying to 

guess what were the next steps of our hero. My eyes watered. We were 

reconciled. 

After this frustrated initiative came the necessity of reflection. We 

realized a series of strategy mistakes, like, in certain contexts, the 

importance of before everything, presenting the books and care to 

handle it. 

Testimonial of Milton Fiks, psychologist 

 

Choosing titles 

After understanding how to do the reading mediation and organizing 

a welcoming environment for the library, comes one question: which 

books should we have in our library?  How should we choose the titles? 
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There is no right answer to this question, but we could use some 

rules to the creation of this collection. One of them, and the most 

important, is the quality of the books. What is a good children’s book? 

This is another hard question! We can stick to some aspects mentioned 

below. 

 Theme. Is it a universal theme, with which the readers can identify? Or 

is it a specific subject, to which only a small number of readers will be 

interested? 

 Plot. Is there beginning, middle and end on this history? The reader 

can understand what is being counted? 

 Text. The book is well written? There is quality in the phrases and 

words used? 

 Illustration and graphic design. Are the illustrations well done and 

creative? Do they call the reader’s attention? Do they talk with the text? 

Is the graphic well designed? 

 Originality. It is a story retold by another author? If it is, it maintains 

the quality of the original text, or decreases the history removing 

important parts? 

 Emotions. Do the book brings emotions? 

 Curiosity. Do the book invites the reader to read it? Does it make the 

reader curious? 

 

Besides the quality, many other factors can guide the choice of titles 

for the library. One of them is the publisher who published the book; 

when we know a good book from a certain publisher, we can look for 

others publications from the same publisher. The same applies to the 

author. 

Another important factor for the selection of the titles is the 

interests of the readers group. When the interest in certain subject is 

clear in this group, is possible to search for other books related to the 

same theme. A group of children and adolescents who liked the book 

Where Do We Come From? (De Onde Viemos?), for example, may also 
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be interested in the Mom Laid An Egg! (Mamãe Botou Um Ovo!), since 

both of them address the sexuality subject. 

We must also think about the diversity and quantity of books. The 

diverse collection is part of the premise that people are different and, 

therefore, will identify and be enchanted by different books. This way, 

the books used may be with or without illustration, books with small or 

big formats, books with one big story or with many little stories, colorful 

books, sad, funny, simple or complex books… The important is to have 

books for every kind of person, which can be useful to every taste and 

every kind of different expressions. 

About the quantity, there is always a minimum proportion of one 

book for every participant; reminding that the more books per person 

the library has, the better the potential search space offered to the 

reader in training. 

The mediator has his own taste, but is important to provide to the 

children and adolescents a variety of titles, illustrations, shapes and 

sizes, so they can choose for themselves. After some meetings, the 

mediator is capable to understand which book pleases, enchants and 

catches the attention of every listener. The knowledge of the works is 

important so that it can make meaningful choices, ie to propose the 

stories that make sense at the time. Hear stories that the child and the 

adolescent identified can be an opportunity to start talking about more 

complex topics with which they have more difficult to spontaneously 

contact. 

The choice of the titles should not cling to age recommendations, for 

both children and adolescents interested in whether the titles in various 

ways. Most collections of books are called "first reading books" that have 

short texts and illustrations. Often these books end up being stimulating 

for children and adolescents who are not completely literates or have 

never had access to other books. 

Furthermore, by addressing universal themes like friendship, love, 

family and death, appreciate to different audiences. Although the books 
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are organized into themes, the same book can have different meanings 

and lead to different elaborations to different people, according to their 

realities and personal stories. There is no way to predict the reaction that 

a story will provoke into a reader, nor previously established his "moral 

lesson". 

 

4. Book List 

The collection of books should be broad, with a diversity of themes, 

styles and authors. This variety is essential for children and teenagers 

can have access to different forms of expression. Fairy tales, poetry, 

picture books and folk tales are examples of styles that make up a 

quality collection. The following list provides suggestions for creating a 

diverse and with quality library. 

 

Books sugestion for the first meeting 

TITLE AUTHOR PUBLISHER THEME/NOTES 

A vaca que botou um 

ovo Andy Cutbill Salamandra 

Friendship. 

A casa sonolenta Audrey Wood Ática Family; fictional. 

A velhinha que dava 

nome às coisas Cynthia Riland Brinque-Book 

Loneliness; 

friendship; loss. 

A verdadeira história 

dos três porquinhos Jon Sciezka 

Companhia das 

Letrinhas 

Ethics. 

Ana e Ana  

Célia Godoy 

Difusão 

Cultural do 

Livro 

Family; identity; 

singularity. 

Ana, Guto e o gato 

dançarino Stephen Michael King Brinque-Book 

Self-esteem; 

friendship; 

differences 

respect. 

Assim assado Eva Furnari Moderna Entertaining. 

Até as princesas 

soltam pum 

Ilan Brenman e Ionit 

Zilberman Brinque-Book Entertaining. 
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Belinda, a bailarina 
Amy Young Ática 

Self-esteem; body; 

diversity. 

Bruxa, bruxa, venha à 

minha festa 
Arden Druce Brinque-Book 

Fear; repetition. 

Entertaining. 

Chapeuzinho Amarelo 

Chico Buarque (Ziraldo 

illustrations) José Olympio 

Fear. 

Como começa? Silvana Tavano Callis Mistery; curiosity. 

Da pequena toupeira 

que queria saber quem 

tinha feito cocô na 

cabeça dela 

Werner Holzwarth e 

Wolf Erlbruch 

Companhia das 

Letrinhas 
Entertaining. 

Feliz por obrigação Chris Wormell Ática Sadness; feelings. 

Guilherme Augusto 

Araújo Fernandes 

Mem Fox and Julie 

Vivas Brinque-Book 

Friendship. 

Ledazeda Mahyra Costivelli Grão Meeting; bond. 

Leo e Albertina Christine Davenier Brinque-Book Friendship. 

Não confunda Eva Furnari Moderna Entertaining. 

O grúfalo Júlia Donaldson Brinque-Book Entertaining. 

O ponto Peter H. Reynolds Martins Fontes Self-esteem. 

O sapo bocarrão 
Keith Faulkner 

Companhia das 

Letrinhas 
Entertaining. 

O trem da amizade Wolfgang Slawski Brinque-Book Friendship. 

Oh! Josse Goffin Martins Fontes Entertaining. 

Patrícia Stephen Michael King Brinque-Book Friendship. 

Pedro e Tina Stephen Michael King Brinque-Book 

Friendship; 

meeting; bond. 

Pequeno azul e 

pequeno amarelo 
Leo Lionni 

Berlendis e 

Vertecchia 
Friendship. 

Rápido como um 

gafanhoto Audrey Wood Brinque-Book 

Diversity; 

individually. 

Vizinho, vizinha Roger Mello 

Companhia das 

Letras 

Friendship. 

Zoom Istvan Banyai Brinque-Book Entertaining. 
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Other suggestions for the library installation 

TITLE AUTHOR PUBLISHER 

THEME/ 

NOTESTHEME/NOTES 

A arca de Noé 
Vinicius de Moraes 

Companhia das 

Letrinhas 

Pun; poetry. 

A árvore vermelha Shaun Tan SM Feelings. 

A bruxinha 

atrapalhada 
Eva Furnari 

Global 

Livro sem palavras. 

Entertaining. 

A casa dos 

beijinhos Claudia Bielinsky 

Companhia das 

Letrinhas 

Entertaining. 

Baby book. 

A cicatriz Ilan Brenman 

Companhia das 

Letras Injured, marks 

A droga da 

obediência Pedro Bandeira Moderna Juveline. 

A fada que tinha 

ideias 
Fernanda Lopes de Almeida Ática 

Learning; liberty. 

Entertaining. 

A festa no céu Angela Lago Melhoramentos Entertaining. 

A flor do lado de lá Roger Mello Global Desire. 

A floresta Claire A. Nivola Martins Fontes Feelings. 

A grande questão Wolf Erlbruch Cosac Naify Meaning of life. 

A palavra feia de 

Alberto Audrey Wood Ática 

Swear-word; 

anger. 

A princesinha 

medrosa Odilon Moraes Cosac Naify Fear. 

A promessa do 

girino Tony Ross e Jeanne Willis Ática 

Affective relations; 

transformation. 

A terra dos 

meninos pelados 
Graciliano Ramos Record Juveline. 

Achados e perdidos Oliver Jeffers Salamandra 

Friendship; 

loneliness. 

Agora não, 

Bernardo 
David McKee Martins Fontes Family; loneliness. 

As 14 pérolas da 

Índia 

Ilan Brenman e Ionit 

Zilberman Brinque-Book Tales. 
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As aventuras de 

bambolina Michele Iacoca Ática 

Abandonment; 

loneliness; 

friendship. 

As memórias da 

bruxa onilda 
E Larreula e R. Capdevila Scipione Entertaining. 

As tranças de 

Bintou 
Sylviane Diouf Cosac Naify Self-esteem. 

Avó Guto Lins Globo Family; singularity. 

Barulho, 

barulhinho, 

Barulhão 

Arthur Nestrovski Cosac Naify Entertaining. 

Bem-te-vi 
Lalau and Laurabeatriz 

Companhia das 

Letrinhas 
Poetry. 

Bililico 
Eva Furnari Formato 

Friendship. 

Entertaining. 

Bisa Bia, Bisa Bel Ana Maria Machado  Salamandra Juveline. 

Boa noite, Marcos Marie Louise Gay Brinque-Book Entertaining. 

Bolinha vai ao circo 
Eric Hill Martins Fontes 

Entertaining. 

Baby book. 

Bolinho de chuva e 

outras miudezas Paulo Netho Peirópolis Poetry. 

Bom dia , todas as 

cores 
Ruth Rocha Quinteto 

Singularity. 

Entertaining. 

Bonita, é assim que 

vovó me chama Barbara Joosse Brinque-Book Family. 

Branca de Neve e 

os sete anões/ 

GRIM 

Tatiana Belinky Martins Fontes 

Fairy tale 

Bruxa Onilda vai à 

festa 
E Larreula e R. Capdevila Scipione Entertaining. 

Cabelinhos nuns 

lugares engraçados Babette Cole Ática 

Puberty; 

adolescence; 

change. 

Cabumm Heninz Janich e Helga Bansch Companhia das Entertaining. 
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Letrinhas 

Capitães de Areia Jorge Amado Record Juveline. 

Chapeuzinho 

vermelho 
Emmanuele de Lesseps Scipione Fairy tale 

Chuva de manga James Rumford Brinque-Book Cultural diversity. 

Cinderela Coleção pom-pom Caramelo Fairy tale 

Clara 

Ilan Brenman e Silvana 

Rando Brinque-Book 

Growth 

Entertaining. 

Cocô no trono Benoit Charlot 

Companhia das 

Letrinhas 

Entertaining. 

Baby book. 

Como é que eu era 

quando eu era 

bebê? 

Jeanne Willis and Tiny Ross Brinque-Book 
Family; identity. 

 

Como os 

dinossauros dizem 

boa noite 

Jane Yolen and Mark Teague Globo Entertaining. 

Conta de novo Jamie Lee Curtis Salamandra Adoption. 

Contos de fadas 

clássicos Helen Cresswell Martins Fontes Fairy tale 

Crepúsculo Stephene Meyer Instrínseca 

Vampire; love; 

mistery. 

De onde viemos 

Peter Mayle; Arthur Robins; 

Paul Walter 
Nobel Sexuality. 

Devagar, devagar, 

bem devagar 
Eric Carle Brinque-Book Singularity. 

Divina Albertina Christine Davenier Brinque-Book 

Affective relations; 

vanity. 

É só gostar 
Isabella Barbosa 

Difusão Cultural 

do Livro 
Family. 

Em casa 

Heinz Janisch and Helga 

Bansch 
Brinque-Book Feelings. 

Em cima embaixo Janet Stevens Ática Entertaining. 

Então você chegou 
Anette Hildebrandt 

Companhia das 

Letrinhas 
Adoption. 
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Esfregue e 

cheire/Festa Coleção Salamandra Salamandra Baby book. 

Esta é Silvia Jeanne Willis and Tony Ross Salamandra Diveristy. 

Eu tenho um 

pequeno problema, 

disse o urso Heinz Janisch Salamandra 

Friendship; 

listening. 

Filho Guto Lins Brinque-Book Family. 

Fita verde no 

cabelo João Guimarães Rosa Nova Fronteira Death. 

Fome de urso Heinz Janisch Brinque-Book Fantasy. 

Frida Jonah Winter Cosac Naify Diveristy. 

Halibut Jackson David Lucas Martins Fontes Feelings. 

Harry Potter e a 

pedra filosofal J. K. Rowling Rocco 

Orphanhood; 

magic. 

João e Maria Tatiana Belinky Martins Fontes Fairy tale 

Leonardo Da Vinci Tony Hart and Susan Hellard Callis Art. 

Lilás, uma menina 

diferente 
Mary Whitcomb Cosac Naify Singularity. 

Lúcia Já Vou Indo Maria Heloísa Penteado Ática Singularity. 

Macaco danado 

Julia Donaldsone Axel 

Scheffler 
Brinque-Book Entertaining. 

Mamãe botou um 

ovo 
Babette Cole Ática Sexuality. 

Mamãe é grande 

como uma torre 
Brigitte Schar and JackyGleich Cosac Naify Family. 

Mamãe, você me 

ama? 
Bárbara M. Joosse Brinque-Book Family. 

Mania de 

explicação 
Adriana Falcão Salamandra Feelings. 

Marcelino 

Pedregulho Jean Jacques Sempé Cosac Naify Friendship. 

Marcelo, marmelo, 

martelo 
Ruth Rocha Salamandra Juveline. 

Marilu Eva Furnari Martins Fontes Pun. 
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Entertaining. 

Menina bonita do 

laço de fita Ana Maria Machado  Ática Diveristy. 

Menina Nina Ziraldo Melhoramentos Family; feelings. 

Menino do rio doce 
Ziraldo 

Companhia das 

Letrinhas 
Juveline. 

Meu avô Apolinário Daniel Munduruku Studio Nobel Family. 

Meu grande livro de 

pano: animais Francesca Ferri Ciranda Cultural 

Animals. 

Baby book. 

 

Meu penico Leslie Patricelli Panda Books 

Potty. 

Baby book. 

Minha mãe é um 

problema 
Babette Cole 

Companhia das 

Letrinhas 
Family; singularity. 

Ninguém gosta de 

mim 
Raoul Krischanitz Brinque-Book Feelings. 

Ninoca vai à escola Lucy Ciysubs Ática Entertaining. 

Nós Eva Furnari Global 

Friendship; 

diversity. 

O anjo da guarda 

do vovô 
Jutta Bauer Cosac Naify 

Family; death; 

growth. 

O beijo 
Valérie D´Heur Brinque-Book 

Feelings; kindness, 

mom. 

O caso do bolinho Tatiana Belinky Moderna Entertaining. 

O catador de 

pensamentos 

Monika Feth e Antoni 

Boratynski 
Brinque-Book Singularity. 

O colecionador de 

segredos 

André Neves and Maria 

Cristina Silva Brinque-Book 

Dreams; 

happiness. 

O dia em que eu 

fiquei sabendo Bel Linhares and Alcy Salamandra Adoption. 

O fantástico 

mistério de 

Feiurinha Pedro Bandeira Moderna Juveline. 

O filho do Grúfalo Julia Donaldson and Axel Brinque-Book Entertaining. 



53 
 

Scheffler 

O Gato de Botas Tatiana Belinky Martins Fontes Fairy tale 

O giz vermelho 

Iris van der Heide and Marije 

Tolman 
Martins Fontes Friendship. 

O grande rabanete 
Tatiana Belinky Moderna 

Family. 

Entertaining. 

O homem que 

amava caixas 
Stephen Michael King Brinque-Book Family. 

O homem que 

roubava horas. Daniel Munduruku Brinque-Book Time. 

O imperdível 

menino que perdia 

tudo Marcelo Pires Record Loss. 

O jardim da bruxa Lidia Postma Ática Entertaining. 

O limpador de 

placas Monika Feth Brinque-Book Knowledge. 

O livro da família Todd Parr Panda Books Family. 

O livro das 

descobertas: 

animais de 

estimação Coleção Publifolha Publifolha 

Animals. 

Baby book. 

O livro das 

descobertas: hora 

do banho Coleção Publifolha Publifolha 

Bath. 

Baby book. 

O livro do papai Todd Parr Panda Books Family. 

O livro dos medos 
Various authors 

Companhia das 

Letrinhas 
Feelings. 

O livro negro das 

cores 

Menena Cottin and Rosana 

Faría Pallas Braille; colours. 

O macaco pensador Jeanne Willis and Tony Ross Brinque-Book Feelings. 

O menino do dedo 

verde Maurice Druon José Olympo Juveline. 

O Menino 

Maluquinho 
Ziraldo Melhoramentos Juveline. 
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O meu pé de 

laranja lima José Mauro de Vasconcelos Melhoramentos Juveline. 

O mistério do 

tempo Silvana Tavano Callis Time. 

O movimento da 

vida 

Carlos Alberto de Mattos 

Ferreira 
Brinque-Book Diveristy. 

O nabo gigante 

Aleksei Tolstoi and Niamh 

Sharkey 
Girafinha Entertaining. 

O Patinho Feio Tatiana Belinky Martins Fontes Fairy tale 

O pequeno príncipe Antoine de Saint-Exupéry Agir Juveline. 

O ponto Peter H. Reynolds Martins Fontes Singularity. 

O pote vazio Demi Martins Fontes Feelings. 

O que cabe num 

livro? 

Ilan Brenman and Fernando 

Vilela 

Difusão Cultural 

do Livro 
Entertaining. 

O que está 

acontecendo 

comigo? 

Peter Mayle; Arthur Robins; 

Paul Walter Nobel 

Puberty; 

adolescence. 

O ratinho, o 

morango vermelho 

maduro e o grande 

urso esfomeado 

Don and Audrey Wood Brinque-Book 
Friendship. 

Entertaining. 

O Rei Bigodeira e 

sua banheira 
Audrey Wood Ática Entertaining. 

O Sítio do Picapau 

Amarelo 
Monteiro Lobato Brasiliense 

Family; friendship; 

feelings. 

O trem da amizade Wolfgang Slawski Brinque-Book Friendship. 

O triste fim do 

pequeno menino 

ostra e outras 

histórias Tim Burton Girafinha 

Horror. 

Juveline. 

O urso que queria 

ser pai 
Wolf Erlbruch 

Companhia das 

Letrinhas 
Family. 

Olemac e Melô Fernando Vilela 

Companhia das 

Letrinhas Meeting; diversity. 
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Olhos brilhantes Jane Cabrera MINC Entertaining. 

Olivia Ian Falconer Globo Entertaining. 

Orelha de limão Katja Reider Brinque-Book Diveristy. 

Orelhas de 

mariposa 

Luisa Aguilar and André 

Neves Callis Diveristy. 

Os músicos de 

Bremen 
Jacob and Wilhelm Grimm Martins Fontes Friendship. 

Os sapatinhos 

vermelhos 
Imme Dros & Harrie Geelen Ática Feelings. 

Os tesouros de 

Monifa Sonia Rosa e Rosinha Brinque-Book Life history; family. 

Os três lobinhos e o 

porco mau Eugene Trivizas Brinque-Book 

Fairy tale; different 

versions. 

Ou isto ou aquilo Cecília Meireles Nova Fronteira Poetry. 

Pai, todos os 

animais soltam 

pum? Ilan Brenman Brinque-Book Entertaining. 

Para que serve um 

livro? Chloé Legeay Pulo do Gato Reading. 

Para quem é o 

mundo? Tom Pow Martins Fontes Hosting. 

Pedro está 

encolhendo 
Miriam Latimer Girafinha Family; feelings. 

Pequeno manual de 

monstros caseiros 
Stanisiav Marijanovic 

Companhia das 

Letrinhas 
Entertaining. 

Picasso Tony Hart and Susan Hellard Callis Art. 

Pinóquio Tatiana Belinky Martins Fontes Fairy tale 

Pippi Meialonga Astrid Lindgreen 

Companhia das 

Letrinhas Orphanhood. 

Por favor, Eleonor! Frieda Wishinsky Brinque-Book Siblings. 

Portinari 

Nadine Trzmielina and Angelo 

Bonito 
Callis Art. 

Primo Guto Lins Brinque-Book Family. 

Quando as cores Monika Feth Brinque-Book Feelings. 
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foram proibidas 

Quando mamãe 

virou um monstro 
Joanna Harrison Brinque-Book Family. 

Quem canta seus 

males espanta 2 

Theodora Maria Mendes de 

Almeida 
Caramelo Pun. 

Quem mora... na 

casa 
Coleção Quem Mora... Abc Press Baby book. 

Quem soltou o 

pum? 

Blandina Franco e José 

Carolos Lollo 

Companhia das 

Letrinhas Entertaining. 

Quem tem medo de 

quê? 
Ruth Rocha Global Fear. 

Quero ser grande - 

Charlie e Lola 
Lauren Chlid Ática Siblings. 

Reinações de 

Narizinho Monteiro Lobato Globinho Juveline. 

Rodolfo, o carneiro Rob Scotton Rocco Entertaining. 

Selma Jutta Bauer Cosac Naify Happiness. 

Sete histórias para 

sacudir o esqueleto 
Angela Lago 

Companhia das 

Letrinhas 
Fear. 

Solta a voz, Rafael! 

Rafael Thiago dos Santos and 

Mahyra Costivelli 

O Instituto 

Fazendo 

História (Making 

History 

Institute) 

Adolescence; 

dreams. 

Tanto, tanto 

Trish Cooke and Helen 

Oxenbury Ática 

Family; lover; 

bond. 

Tenho medo, mas 

dou um jeito 
Ruth Rocha and Dora Lorch Ática Feelings. 

Tudo bem ser 

diferente 
Todd Parr Panda Books Diveristy. 

Um monstro 

debaixo da cama 

Angelika Glitz and Imke 

Sonnichsen 
Martins Fontes Fear. 

Um papai sob 

medida 

Davide Cali and Anna Laura 

Cantone 
Cosac Naify 

Family; father. 
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Um porco vem 

morar aqui Claudia Fries 
Brinque-Book 

Friendship; change. 

Vacas não voam David Milgrim Brinque-Book Fantasy. 

Vai embora, grande 

monstro verde Ed Emberley 
Brinque-Book 

Baby book. 

Vira-lata Stephen Michael King Brinque-Book Feelings. 

Vó Nana Margaret Wild Brinque-Book Death. 

Você não consegue 

dormir, Ursinho? 

Martin Wadd and Barbara 

Firth 
Brinque-Book Fear. 

Você troca? Eva Furnari Moderna Pun. 

Winnie, a feiticeira 

Korky Paul and Valerie 

Thomas 
Martins Fontes Entertaining. 

 

 

V. PERSONAL MEMORY ALBUM: RECORD OF THEIR OWN 

HISTORY  

 

Imaginary flight 

I read “The man who loved boxes” (O homem que amava caixas). Then, 

we built boxes for them, to save their most important stuff. In the 

sequence, we read “The caged bird” (O passarinho engaiolado). In this 

day, I asked them to close their eyes and imagine where they would fly 

if they were birds in an open cage. Natália soon flew to Hopi Hari 

(brazilian amusement park) and Felipe flew to meet his girlfriend in the 

forest. After that, they registered the story they were telling me, drew 

the bird and we saved it on the personal memory albums. 

Maria Lacombe Pires 

Volunteer at Making my History 

 

Self-portrait 

I made a very cool self-portrait activity. We used two paper sheets and 

one carbon paper, and we drew with a pencil that had no tip. It was a 

magical draw: they looked at themselves in the mirror to draw a self-

portrait. Felipe made some very funny grimaces and then drew himself 
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like a bunch of caricatures. Because of the carbon paper, were left many 

copies of the drawing he made of himself. 

Marta Mursa 

Volunteer at Making my History  

 

1. Principles 

The Making My History is an important invitation for each child: to 

tell and register their own story in a great personal memory album. With 

support from the volunteer, the child is encouraged to talk about the 

present, past and future. 

Recording the experiences is necessary because with that, the 

memories aren’t lost and are able to be shared with the most important 

persons, like the family, friends, and educators; now and in the future. 

The personal memory album is also a tool for the children and the 

adolescents to appropriate they story and can also be used to introduce 

themselves and talk about them. This may happen, for example, when 

the children or adolescents take their album to an audience in the 

Children and Youth Court, as a facilitator to expose who they are, what 

are their stories and what are their wishes and fears. 

It is up to the volunteer to facilitate the process of appreciation and 

construction of the life record album. Every volunteer and every child or 

adolescent are unique, so they build a very singular relation. And the 

result of this varies from one situation to another. Not coincidentally, the 

Making My History album is delivered entirely in white, with no forms to 

be filled. Keeping the project purpose, the volunteers must respect the 

rhythm, the needs and the wishes of every child or adolescent. 

In general, start talking and recording that is part of the child's 

present life: friends, school, hobbies, idols, the routine, the favorite 

games ... All this is story! It is not necessary to have hurry to start 

talking about more sensitive issues, such as family and the reason for 

institutionalized care; everything has its time! 
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During the work, the volunteer must build a relationship with the 

team of the shelter, which becomes an important interlocutor on the 

stories of children and teenagers. Often, children will not know count as 

it was the weekend or describe their characteristics, and service 

professionals will be important references for this information to appear 

on the personal memory album. 

Even older children and teenagers may have questions about their 

life story and its process, and the volunteer can assist them in the search 

for these answers with the staff of the shelter. It is a right of the child 

and the teenager to know the process, and they need to know. They also 

need to know who they can turn if they have any questions. The 

exchanges between the volunteers and the shelter staff are essential for 

this and also for the adults to better understand the behaviors and 

relationships established between children, adolescents and volunteers. 

The supervisory meeting is a privileged moment for this. 

Despite belonging to the child or the teenager, the personal memory 

album is always built on co-authorship between them and their 

volunteers. It is up to the volunteer, an adult committed with the project 

objectives, to ensure the quality and purpose of the records, ensuring, 

for example, the diversity of components and content and stimulating the 

caprice in the end and the aesthetics, without losing the sight of the 

necessity for the child or the teenager see in your personal memory 

album, and identify with it. 

It could happen, for example, that a child say something about 

his/her story and don’t want to register; it is important to respect this 

decision. After all, the personal memory album belong to the 

child/teenager! But the intervention of the volunteers is required when 

information is completely decontextualized or illegible because of the 

child or adolescent letter. Often, the personal memory album will be the 

only source of information that children and teenagers will have on the 

period at the shelter. That’s why, should never lose sight of the question: 

Am I understand this page if I see this ten years from now? 
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2. Making the personal memory album  

The personal memory album is produced in the course of the 

meetings among the child or the teenager and the volunteer. Others, 

such as educators, friends and family, should be invited to participate in 

the preparation of records, including photos, stories and other contents. 

The bigger the number of views and references on the story of life of the 

child or the teenager, it is better! In these cases, it is always important 

to mention the source of the information recorded on the personal 

memory album (for example: "Aunt Maria said that Antônio loves to 

drink guava juice!"). 

 

The Mom page 

Henri is passionate about his mother. So, he got a picture of her, put it 

in his album and wrote a declaration. It was the first page to be made 

and he is always adding to it. He put in pictures of cars he is going to 

give her, the house he is going to give her, and asked to make a paper 

heart to put her picture in. There are also cars for all of the brothers. He 

is enormously proud of this album full of his wishes. 

Cristiane Brandt 

Volunteer at Making my History 

 

The Dad picture 

He was a child sort of apathetic to everything. His mother left him and 

he was raised by his grandmother, who had to move to another city and 

left him alone. His father is incarcerated. His sister who was with him in 

the shelter ran away, stayed in the streets for some time and ended up 

going to another shelter. We heard of it, and went to visit her and he 

took his personal memory album. The sister even left a testimonial. 

Other things started happening. His grandmother's neighbor started 

visiting regularly and the boy began to change. Nowadays, he is a more 

easy-going child, he has fun, he plays soccer. On the last Father's Day, 

his father had the opportunity to go and visit the family and met the 

son. Wow! He is so happy. He got a picture, which he soon glued on his 
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personal memory album. The boy said "Miss, I have two pictures to put 

in my album. He glued them on and showed them to his mates, full of 

pride.” 

Marta Mursa 

Volunteer at Making my History 

 

A Valuable Gift 

Fernanda was a few months old when she got to the shelter. Everyone 

was in love with her because she was the little baby of the house and 

we suffered when she left. But the person who adopted her was really 

nice. Then, she came to the shelter for her farewell party and, when she 

received the personal memory album, she got touched. The children 

saw how happy she was and, as she turned the pages, they would point 

and say: "Look, this one is me". 

Beatriz Carneiro 

Vonlunteer at Making my History 

 

Start out with the present 

We have learned that it is easier to start out talking about the 

present. It is more accessible, and it can open doors to talk about the 

past and the future, according to ones desire and possibility. By means 

of emotionally bonding with the volunteer, the child or the teenager will 

gain trust to start talking about delicate issues, such as why they are in 

the shelter. It is important to respect their time. In some cases, the child 

or teenager will soon talk spontaneously about their personal story, in 

the first meetings, and one should be prepared in case this happens; in 

other cases, it may take months and it may not happen at all. 

 

Aesthetics of the personal memory album 

The craftsmanship of the handwriting, colours, drawings and 

finishing of the frame in a photo or collage reassures to the child or 

teenager the importance of the album, and primarily all of their story. In 

that sense, some details are essential: 
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Tips for the supply 

When the work starts, each volunteer receives a basic kit of supplies and 

becomes responsible for safe keeping and preserving it. The kit 

comprises minimum supply for the elaboration of the pages of the 

album: colored markers, colored pencils, glue, scissors, ruler and colored 

papers. Should the planned activity need additional items, the volunteer 

themselves can provide them, adding new resources to the kit. 

 

To write in every page and always legible 

For being a story album, the written content is the most valuable part 

and it must always be much explored in every single page. The more we 

write the more the album gets rich and complete. It is elementary that 

the content is legible, so the child and teenager can understand (today 

and in the future) what is written in the album. So opt for print and use 

hydrographic markers or marker pens because pencil is removed as time 

pass. When the child is literate and wants to “write” in the personal 

memory album, the volunteer can “translate” the content beside. The 

most important is that child and the teenager can express themselves 

and appropriate their own album. So we do not need to worry about 

orthographic errors but with the possibility to comprehend the content. 

 

To put titles and dates in every page 

Titles and dates organize the album and the child register. Every page 

must have it. In the future, it will be very important to the child and the 

teenager to know when they came, thought or felt the facts registered in 

the personal memory album. 

 

Looking for several sources of information to elaborate the pages 

Not always the children and teenagers are able to remember in details or 

to narrate the moments they lived, mainly the little ones. In these cases 

it is really important to ask for professional help in house and even ask 

for the help of other children and teenagers in order to build more 
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detailed written registers. It guarantees not only the posterior access of 

the child and the teenager to their history, but the important and 

pleasured experience of hearing adults helping to elaborate narratives 

about their lives (after all, this is the way we learn how to speak and tell 

stories!). 

 

To caption every picture, drawings and collages 

The captions are elementary so the child or teenager can get to know the 

story details captured by the image. The pictures must be followed by 

written registers about who is on it, where it was taken and what was 

happening when it was taken. The child or teenager and the adults of the 

house can offer information and details about the picture. The date and 

time must be informed, when possible. Talking about drawings and 

collages, it is important to stimulate the child to tell a story about the 

image created. This is the opportunity they have to talk about 

themselves, their experiences and fantasies. The caption can still contain 

information about the context and the way that draw or collage was 

produced. 

 

To decorate the personal memory album using the creativity 

To decorate the album is elementary because it transmits the value of 

what is being registered. It is important to remember that the personal 

memory album appearance aesthetics must respect what the child or the 

teenager likes and also his/her personality. Use and abuse of colors, 

collages, stickers and frames in the picture! Everyone have the capacity 

to create. The more we use this creativity the more we activate this 

quality. Be curious and observe the world around you – this is one 

important source of inspiration. Take risks, be brave, create, innovate. 

 

3. Parameters for a good personal memory album  

What should be recorded  
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There is not a script to be followed whilst making the personal 

memory album. The best approach is developing the subjects addressed 

in the conversations that the volunteer had with the child or the 

teenager. After some months of collaboration, however, it is important to 

check if the essence of the child's history is being duly recorded. If, in 

fact, something valuable is lacking, some subjects can be proposed. It is 

advisable that most of the points listed below have been addressed and 

recorded after the end of the work. 

 

About the child or teenager 

  Name and Last Name 

 Birth date 

 Place of birth 

 Information of the Court supervising the child’s case 

 Child's photos: old and updated pictures 

 Child’s favorite things: songs, movies, websites, games, band, idols, and 

characters. 

 Records of the child's characteristics (abilities, weaknesses, feelings) 

 Timeline of the important moments of the child’s life, from birth to current 

date 

 

About the child’s family 

 Name of the parents, siblings and other relatives 

 Name of neighbors and friends of his/her place of origin 

 Records of family’s, neighbors’ and friends’ characteristics 

 Records of important moments with the family 

 Records of the house and neighborhood of origin 

 Something that he/she miss 

 Pictures with descriptions of parents, brothers and other relatives 

 

About the Making My History Project 

 Picture with description of the volunteer 

 Signed agreement between the child or teenager and the volunteer 

 A brochure explaining the Program Making My History 
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About the shelter: 

 Name of the place, phone number and address 

 Pictures of the child’s favorites spots at the institutional care 

 Picture with descriptions of the educators, coordinator and other 

professionals. 

 Testimonials from the educators, coordinator and other professionals of the 

shelter. 

 Pictures with descriptions of the other children and teenagers who lives with 

the child 

 Testimonials from the other children and teenagers who live with the child 

 Pictures of the family visiting days 

 Best friends at the shelter 

 Important dates (celebrations, Christmas, birthday, children day, etc.) 

 Activities at the shelter 

 Pictures and records of field trips and excursions  

 The routine of the child or the teenager 

 

About the school 

 Name and address 

 Name of the teachers 

 Current grade 

 Records of school’s activities 

 Important events (field trips, celebrations, etc.) 

 Favorite subjects 

 School friends 

 

About the past 

 Captioned photos of the child or adolescent when younger 

 Reports of the first years of life (When started talking, when started walking, 

etc) 

 Reports of the past years (significant facts and changes, etc) 

 Reason for institutional care 

 Date of arrival in the shelter, sensations and perceptions of this moment 
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 Family history (parents and grandparents) 

 History of previous institutional care services (if this is the case) 

 

About the future 

 Short-term projects 

 Dreams: “What I want to be when I grow up”, “how do I see myself in the 

future”, the house, the professions... 

 Perspective of exiting the shelter (moving back in with the family, majority 

and adoption) 

 Farewell (at the end of the album production, or in the shutdown from the 

institutional care service) 

 

4. Illustrating stories  

Always with the camera 

When we go to visit the family, I take the photographic camera with me, 

to register this moment too. We record not only the child’s life inside the 

shelter, but also the life outside, with the family and rides. 

Maria das Graças F. d'Almeida 

 Social mother, Lar 4 of the Associação Maria Helen Drexel 

 

Photos, drawings, collages, objects and many other documents are 

great resources to illustrate and narrate the life story of the children and 

adolescents. The greater the diversity of elements, the better! As 

previously mentioned, all images must be always accompanied by 

subtitles, because without them lots of information will be lost over time. 

In the case of photos, is essential to write the date, the location, the 

event that was portrayed and the names of the people who appear in the 

pictures. However, as important as the most objective information, is the 

story that is stored in that picture that deserves to be told. In many 

times, an image is chosen by the way it was taken, or by the moment 

that it represents and the meaning of it. 

But not all the photography, drawings and productions should go 

into the personal memory album. In fact, the content selection is a key 
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point in the work. The participant learns how to choose and decide what 

should be saved or not, and learns to think about saving place for new 

images that are coming. Usually, children and adolescents tend to have 

only a few photos of their past experiences. So, when possible, it is 

important to invite the family to gather old pictures of the family 

members and the house, so it can be a part of the child’s or adolescent’s 

collection and also can be pasted on the personal memory album. 

Often, the teams themselves on the shelter take pictures of the 

parties and meeting, such as the quotidian of the children and 

adolescents. In these cases, is possible to observe if there is a chance to 

print some copies of the photos to compose the album with these 

meaningful moments. As these remarkable occasions, the day by day 

also deserves a nice register, with the playing, the lunch time, study and 

the ambient of the room. In this task of photographing, the professionals 

in the house have a very important role, because in many times, they 

only “catch” certain moments. 

It is important to highlight the necessary care in relation to the use 

of the photos taken during the work, because they are property of the 

child or adolescent and they have the unique purpose of record to the 

album. So it can’t be used by the volunteer for any other intention, such 

as the dissemination in social media. There are cases of secret justice 

and we need to be very careful. 
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VI. STILL BABIES  

 

1. On early childhood 

The early childhood is the time par excellence of the construction of 

the identity of an individual, which depends directly on the quality of the 

first relationships established in the life of a baby. 

The baby's development in the first three months of life is a 

fundamental condition the presence of an adult that supports their 

physical survival (through feeding and care) and also psychic (with 

affection and words). In the early months, the adult, with their presence, 

meets the basic needs of the baby and at the same time, offers his face, 

his arms and his voice to the child, so she to experience the experiences 

of body satisfaction. In that process, the adult learns to distinguish the 

baby's requests. Constitutes to know about what supposed to be their 

needs and to verbalize them, gives them an existence that seems more 

concrete. 

During the second semester of life intensifies the seeks of baby, 

generated by an external stimulation, for the world objects that arouse 

the curiosity. At that time, the baby conquers the important skills to sit, 

crawl and then walk. Each of these acquisitions allows the baby to 

expand your perception of the world. 

The adult, in turn, will aggregating words to the sensations 

experienced by the baby, naming them and giving them directions. That 

which is spoken to the baby is by him captured before they acquire the 

ability to verbalize the words, inserting it into the existing organization in 

the world. This organization is also represented and instituted to the 

family history of this baby: the way it was gestated, planned and 

desired. These marks will be present in the form to receive it, i.e., it 

already comes into the world crossed by the history. 

Babies who are in shelters need to double the attention and the 

professional care because they are responsible to presenting them the 

world that they live in. The volunteers will also be important people, who 
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will establish links with these children in early childhood and to witness 

an important period of his life. 

 

2. Making My History with babies 

 

Active observation of the baby 

From birth, the baby already shows your preferences and tastes, 

which are expressed in subtle ways. Attentive observation of the baby is 

a great way to meet and make bond with them. Observe the objects that 

they like to play, their body movements, temperament, what they enjoy 

or not is a way for the volunteer to get near of them during the 

meetings. Even without speaking, the babies express their wishes and 

desires! It is very important to pay attention to these demonstrations to 

plan the next meetings. It is also important to record at the personal 

memory album the perceptions that the volunteer have about the baby. 

 

Talking with the baby 

During the meetings, the volunteer can and should talk with the 

baby. The adult language helps to make sense of what is happening with 

them. In this way, the world is being introduced to the child: "Look at 

that tree," "Did you see that bird?" "This color is red." 

Everything should be appointed of what will be done with the baby, 

and anticipating what will come. For example: "I'll cuddle you up to we 

take a photograph", "Now we go to the library to choose a book to read." 

Everything must be said. Since everything that happens feels are new to 

them, you must also accept and appoint their own reactions and feelings 

such as fear, discomfort, joy, sadness. This is how the baby gets to know 

the world. 

 

Creating Rites 

Since they are little children, they could understand better the 

volunteer presence if the meeting happens in a physical space. To define 
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a place to do most of the activities, with a beautiful rug or a beach yoke, 

cushions or something that limits the space helps to create a territory. 

Another way to custom the visit is creating an opening and closing 

“ritual”. For example, having a specific opening song, always do the 

same massage, read the same book or create other ways to turn the 

moment into a ritual. These opening and closing rites give the baby the 

feeling of safety, because they know what is going to happen next and 

because they are waiting for this moment. 

 

Music 

The music is an enormous facilitator when it comes to a relationship 

with babies. Every baby likes to listen to calm and melodic songs. 

Nursery rhymes like “Nana, nenê or Atirei o pau no gato” are also much 

valuable and appreciated because the baby gets familiarized with the 

words by constant repetition. Besides that, it gives the baby the pleasure 

of the contact with adults. When the baby starts to walk, a good way to 

open or close the meetings playing with round songs. 

 

Massage 

The massage offers a deep sensory stimulation of the skin and the 

organs in a subtle way and it makes possible for the baby to recognize 

the shape of their own body. It can be used to pacify and relax the 

babies in the meetings. A favorable moment for the massage is the end 

of the meeting, it can be used as an ending and closing moment. 

The adult must “ask permission” to touch the baby and respect their 

time, to be alert to the body response expressed and to establish a 

verbal and visual communication that allows the baby to feel safe and 

warm at that moment. 

For any kind of massage technique it is elementary that the baby 

feels fine while they are being touched. Not every baby would feel the 

massage the same way, and the same baby could respond to it in a 

different way according to the state of mind or person who touches. The 
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most important thing is to respect what the baby’s body says at the 

moment the massage started. If the baby don’t want to be massaged, so 

there is no reason to continue. The massage must be a moment of 

pleasure for the baby and for the “masseuse” and not an obligation. 

 

 Other ideas for the meetings 

The main objective to work with babies is to be with them, to 

cuddle, talk and play. Here are some activities to do during the meetings. 

 

 Let the baby explore colorful and different texture papers. If the baby 

is already walking, let him/her step on a fine sandpaper and on a piece 

of textile, for example. Touch suede paper, see his/her reflex in waxed 

tissue paper, knead crepe paper, play with bubble wrap and similar 

activities. These elements can be put in an album as scenario, 

complement, decoration. 

 Make activities that bring different sensory experiences, such as 

putting something really soft in his/her hands and then something 

raspy, or to play with warm and cold. 

 Play to hide and seek the baby with a towel. Then, invert the game. 

 Play to throw objects and take them back. 

 Make soap bubbles. 

 Put the baby in front of the mirror. 

 Play with colors and contrasts. 

 Take textiles of different sizes and patterns. 

 Place some toys for the use of the baby and in which one it is more 

interested. 

 Measure the baby with a twine and put it inside an envelope and glued 

it at the personal memory album. 

  Cut a little lock of hair and put it inside an envelope and glue it at the 

personal memory album. 

 Offer the baby graphic material to be explored: crayon, paints, pencils, 

and different papers 
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 Make rattles from scraps, filling with rice and beans to create different 

sounds. 

 Take cardboard boxes of different sizes and let the baby get in and out 

of them. 

 Take little boxes, buckets and bowls and play with water. 

 Make play dough from wheat flour. 

 Walk through the house naming each place. 

 

3. Reading mediation with babies 

Babies get to know the world through objects, sounds, colors, 

textures and sensations that are presented for them by adults, since 

before the formal acquisition of language. This initial introduction of the 

world is essential so they can become, in future, independent and 

confident individuals. Books are a vehicle of and explorations of this 

world. Little by little, the babies start to explore this vehicle though 

physical and sensorial contacts, putting it in its mouth, exploring the 

textures, colors and sounds, playing and having fun. 

The presentation of books to babies may be done by the mediation 

of the reading. Communication with a baby that is still being introduced 

to the universe of language happens through other channels that are not 

only words. When reading a story to a baby, an adult may make changes 

in her/his tone of voice, facial expression and body language. This 

contact has sensitive causes on the baby and helps to understand the 

other. This is one of the biggest differences between the work of 

mediation of the reading for babies and for bigger children and adults: 

here, the mediator is more active, and more important. 

Each baby has different reactions when comes across the images 

and the narratives. The observation of these manifestations may help 

understand the baby. If an adult recognizes the manifestations of the 

baby and receive them, the baby gains confidence and security on its 

own feelings. 
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Literature is part of the culture in which the baby is inserted and 

should be introduced to it as soon as possible as a way of introducing the 

world and of being an incentive to the taste for books and language. It is 

important to take into consideration the preferences of the baby for 

certain stories and the way it behaves before books. 

For babies, normally the narrative is not what makes a book more or 

less interesting, but other aspects – such as, sonority, melody, and how 

it resounds in its ears. In this sense, books that have a constant rhythm, 

rhymes and poetry use to delight them. Another aspect that seems to 

delight babies is the size of books. For some, big books look wonderful; 

for others, the majority, little books that fit in their hands caught more 

attention. 

Books for babies should be colorful, soft, durable and interesting. 

The baby may gain autonomy to freely explore them. Books that contain 

more elaborate narratives may also be used, but should be chosen 

carefully by the adults, searching for relevant and accessible themes for 

the world of babies. In these cases, they will be introduced through the 

mediation of the reading. Books that contain big images and that leap off 

the pages also use to delight them, but should only be handled by adults, 

since they easily tear, what may cause frustrations and leaves the book 

with bad appearance. The child is not born knowing how to take care of 

books; teaching them, being a reference and mediating the contact with 

books is responsibility of the adult whenever needed. 

It's important that the books are offered little by little, in that way 

the baby can explore it slowly and freely. A short story can be read like 

the ones on the collection Quem mora, Bolinha, Ninoca ou Guga, a 

tartaruga, among others. Some of these books have contents apropriate 

for babies, but may tear apart easily. In these cases, the adult must 

handle the book and accompany the children when they do it. 

It is necessary to be attentive to the children's requests, which may 

be done by means of gesture or speaking. If another adult is nearby at 

the moment of the meeting, such as a house educator, he or she can be 
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invited to observe the babie's reactions before the images of the book 

and verify if there is any special reaction in certain moments of the 

reading. 

 

4. Making of the baby personal memory album 

The story of a baby is precious and won't be registered in its 

conscious memory, since memories from this stage in life are scarce. The 

elaboration of this album is a gift to the baby, who will have registered 

important moments in its life, being able to access them any time it 

wants to know more about its childhood. The proposal is to register all of 

the information that the parents usually put in their small children's 

albums: weight, height, hair color, eyes, favorite toy, favorite food, the 

color it responds to the most, etc. The information on its development 

and how it interacts with the world around it are also really significant. 

The volunteer must register the reactions, discoveries and characteristics 

observed in the baby during the meetings. Taking pictures monthly and 

making subtitles about them is a great way to register this period in the 

child's life. 

Each baby is unique and we need to ensure detailed registry of its 

ways and particularities. It is fundamental for the success of the work 

that the volunteer establishes a close and healthy relationship with the 

shelter staff. They are the ones who take care of the baby, spend most of 

the time with them and witness their development, sleeping, nutrition, 

and conquests. It's possible to create the habit to ask how the baby 

spent the week, if something different happened and, every time that 

something significant happen, and then register it. 

It's important to dedicate a special space in the personal memory 

album for the professionals who care directly for the baby, figures of 

reference to the baby, during the period at the shelter. A suggestion is, 

from time to time, inviting each one to participate in a meeting, seeing 

the personal memory album, taking pictures with the baby and writing a 
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testimony. This allows the children to know who took care of them when 

they were babies. 

There are also other ways to include the house staff in the process 

of the personal memory albums preparation: 

 taking pictures of the baby in different moments and situations; 

 writing testimonies with the impressions, reflexions, bets and dreams; 

 constantly registering its routine and small conquests; 

 searching and sharing informations about the history of the baby. 

 

The volunteer must plan well in which moments the registers on the 

album will be made. It could be done on the shelter, reservating time for 

this in the meeting with the baby, or it can be done at home, in 

separated papers that will later be glued on the personal memory album. 

Eventually the volunteer could take home the personal memory album, 

to make it with more time and caprice. That, nevertheless, should be an 

exception, because the personal memory album must stay in the shelter. 

The baby can and should also take part in the personal memory 

album making. We suggest that the volunteer, from the beginning, 

shows the memory album to the baby, tell him what will be done and, on 

a weekly basis, reads and shows to the baby what is inside. In addition, 

it is interesting that the personal memory album documents some of the 

baby’s actual imprints, like his/her hand and footprints and the body 

tracing. 

The language used in the album should always be in the third 

person, not in the first. No adult can assert what the baby is perceiving. 

Each person may suggest an interpretation for the baby’s behavior, 

however, there is not certainty, as the babies cannot directly express 

what they are thinking or feeling. Besides, when the baby grows, it may 

be confusing for him to read a statement written in the first person: “Did 

I say that? I was just a baby at that time! Who wrote it?” It is advisable 

to use expressions such as “it seems that”, “It gave me the impression 

that”, and describe, if necessary, who wrote each statement. 
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Finally, we cannot forget that the babies have a previous story 

before coming to the shelter, and a family, even if few or nothing is 

known about it. As they cannot speak and question their own story, we 

have no access to what they would like to know about themselves, but 

we know that ensuring careful records about it is fundamental, as well as 

a right of every child. 

In order to do that, the volunteer must learn the baby’s story, 

asking whatever he can to shelter’s care professionals. Why did the baby 

was taken there? Where are his parents? How was his arrival at the 

shelter? Who are his siblings and relatives? What are the future plans? 

Besides these aspects, more important information about his past 

must be recorded, once they may “vanish" from his life. It is essential, 

though, to reflect carefully about what, why and how things will be 

documented. As the children grow and express themselves verbally, they 

display different comprehension levels, And it is important that the 

volunteer keep up with the child's pace by using suitable language on the 

records made. Some techniques offered by our program as well as the 

support given by the project managers at the institution may help in this 

regard. 

 

Specific subjects for the records 

For babies, there are certain issues whose documentation at the 

album is crucial - Below you can find some of them: 

 

Pregnancy (data to be collected with the baby’s mother - whenever 

possible - or another adult) 

- When did the mother learn she was pregnant? How was it? 

What did she feel when she learned the baby’s gender? 

How did she choose the baby’s name? 

 How, where and when was her labor? 

 

Special Moments 
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How was the first bath - or the first bath at home: who gave the 

newborn the bath and how did the baby react? (if known, when did the 

umbilical fell off?) 

 Small events: smiled involuntary, sucked the finger, held an offered 

finger, looked at something closely, accepted the pacifier, laughed for 

the first time, looked up when facing down, looked when people talked 

to him/her, listened to a song closely, stared a toy, found out how is 

good to take a shower, got hurt, danced, reached out to grab 

something, reacted to a smile. 

 Big events: ate the first fruit, turned himself/herself in bed, ate the 

first baby food, got up with somebody’s help, dragged on the floor, sat 

alone, crawled, recognized the adults who take care of him/her, 

doesn’t recognize somebody, played with a toy, observed 

himself/herself in the mirror, showed interest in another kid, held the 

baby bottle, clapped hands, stood up holding on something. 

 First steps: when he/she gave her/his first steps with help, when 

he/she walked alone and how it happened. 

 The first tooth: who saw it, the baby’s reactions. 

 The first sounds, first words and fist sentences: what he/she likes to 

repeat, funny situations. 

 The first Christmas at the shelter: how it happened, who was there, if 

he/she liked it or not. 

 The first birthday: who was there to celebrate it, who showed up, how 

the celebration was, what gifts he/she gained. 

 The first walkover: who was there, to where they went, how was the 

day, how was the reaction. 

 The first tricks. 

 Development and growth: the pediatrician’s visits, the measures and 

pictures. One idea is to make a tape-measure with color paper and 

attach to the personal memory album. 
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VII. WORKING WITH TEENAGERS 

 

1. About the adolescence 

To reach adolescence, in Latin, means “be born”, “to grow”, “to get 

fortified”, to pass through minority and reach majority. 

It is hard to define the beginning and the end of the adolescence. 

The World Health Organization stipulates that this phase goes from the 

age of 10 years old to 20 years old. In Brazil, according to The Child and 

Adolescent Statute the adolescence is considered the period between 12 

and 18 years old. 

The adolescence is marked by a period of significant and intense 

changes. This is a phase in which the teenager pass through important 

changes and losses that modifies their posture and the way they see 

themselves. They have their bodies transformed and this brings many 

consequences and effects. Different from childhood, the reference adults 

are now seen as people who fails, who has no more powers, they start to 

be questioned and criticized. Some dreams are left behind since nothing 

is for granted and now they need to work for it. Whishes faces reality 

limitation and its own limits. 

These losses and changes make the young to give new meanings to 

their bodies, social bonds and relationships. In this period it is also 

necessary to make personal and professional choices, and the 

development of a new identity becomes the most important part. This is 

the moment in which young people distinguish who they are and who 

they will become based on realistic facts. So, it is necessary to reposition 

ourselves face life and values. 

It is, therefore, a time of intense emotional work in which feelings 

such as anxiety, uncertainty and loneliness affects teenagers’ behavior 

while they search for their place in the world. In this moment it is 

important to seek new experiences and references outside the family 

nucleus and the shelter. The group of friends, the tribes and the loving 
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relationships become fundamental references because the teenager feels 

the sensation of belonging to something, of identity, equality and 

acceptance. 

At the same time, it is common the desire to test everything and 

everyone by challenging both the authority of adults as their own 

individual limits. It is usually through the opposition that the teenager 

builds their identity. The discovery of that "I am not" is a big step and 

precedes the definition of "who am I". The adolescence is primarily a 

rescue time of its own history. Based on it becomes possible to give a 

new meaning, to transgress or to identify with the values and meanings 

of their origin, and build and write a future history. 

The "undesirable" behaviors of teenagers, how to hit the door, 

screaming, lying, cursing or run away are in addition to opposition 

demonstrations, forms of communication. When the adult understands 

attitudes such as personal confrontations, does not help the teenager. 

When ignored, it is as if the teenager acts did not produce effects in the 

world, and the trend is that it imposes, seeking acts of greater impact. It 

is important to validate the events as something that causes an effect on 

the other and the world, often undesirable, but without responding to the 

fact that personal or aggressively. It is also important try to understand 

the meaning of these behaviors, have an adequate response and reaffirm 

the rules of coexistence. Track the movements of teenagers implies for 

adults responsible for transmitting values, based on an ethical position 

consistent with his actions and words before the young. 

The teenager therefore experiences a critical period in its 

development and needs time and protection for their tests and 

experimentations not anticipate premature definitions about his character 

or way of being. 

 

2. Making my history with teenagers 

The Making My Story guarantees for teenagers a privileged space for 

expression and development that moment in which they live. According 
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to the meetings take place and build a relationship with the volunteer, 

configuring itself as a safe and reliable space, the teenager is a valuable 

opportunity to express their doubts and conflicts, try out new ways of 

behaving and relating exercise the opposition and talk about their 

projects. 

The way that each teenager gets involved with the project is very 

particular. Some people said that already on a first date who do not want 

to participate or who do not like to read. When this happens, it is 

essential that adults also understand the opposition as part of the 

development and affirmation of the identity, have security to handle the 

rhythm of each and are sympathetic to the choices of adolescents. 

Each meeting with the teenager is giving tips to volunteer about 

what is interesting to work. The adult planning should considering the 

implicit and explicit requests of topics and activities. Life project, dreams, 

emotional relationships, sexuality are issues that arise with greater 

intensity at this time of life. Moreover, it is a good idea to use other 

features besides the album and books to expand the possibilities of 

expression and bond with the young: internet, biographies, essays, 

magazines, newspaper and lyrics are some examples. 

To do a good job, that actually promote a elaboration space of the 

story and identity construction, it is very important that the volunteer 

explicitly recognizes and values the teenager's potential. The real 

challenge in the teenager's potential promotes the exercise of leadership 

in building their choices. 

 

Stretch of Patricia's testimony (This is our history, p. 138) 

When I first saw my volunteer, Ana, I was quite surprised. I had 

imagined a different appearance, because I didn't know any volunteers, 

and I made my pre-judgment. It may be unethical to say what I 

thought of her in the first meetings, but I think it is important to tell, so 

you can accomplish how important she is to me. I thought she was a 

mere rich lady, who had nothing to do and tried to spend her time with 

me.  I felt like an object, but even so, the more time I spent with her, 
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the more I liked her. We cut paper pictures, we looked at the pictures, 

we talked... Over time, everything changed and finally I realized that I 

was completely wrong! I changed my perception and I could completely 

open myself to Ana. I told her about my fears, my mistakes, my 

passions, all of it! And that's what it was like... 

 

3. Reading mediation with teenagers 

Propose a reading mediation to teenagers is a challenge! Phrases 

such as "they aren't interested in books" or "it's worthless offering 

reading to them" are very common when we talk with adults who deal 

with youths daily. And, in fact, often when the subject is reading, 

specially teenagers with a history of failing at school, soon react 

negatively and give you looks of disapproval. 

Some adults hold only that first reaction - which, at times, is not 

easy to face - and conclude that it is "impossible to make reading 

mediation with teenagers!" then stop there. Other adults accept facing 

the challenge, adventure in deconstructing this situation, or at least 

propose to try to understand it. 

Today's teenagers, immerse in a technological and globalized 

society, have a diverse way of dealing with information that differs from 

the ways of an adult. This important difference between generations 

must be taken into account at the moment of evaluation of the mediation 

proposal. The youth's lack of interest in reading may be a simplistic adult 

misinterpretation of the way in which today's teenagers absorb 

information around them. 

A fundamental aspect at the moment of proposing a reading 

mediation is having a good variety of titles, including those that are 

usually considered to be for small children and babies, interactive and full 

of illustrations. Teenagers can surprise us with their choice of books to 

read and get to know. Aside from children's books, it is essential to have 

books on subjects closer to their universe, such as sexuality and life 
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projects, as well as titles with a graphical project and a format more 

suited to adults. 

In order to understand the reaction of the teenagers, it is important 

that adults remember how they were when they were at the 

adolescence. Part of the challenge of proposing reading mediation to this 

age group arises from characteristics intrinsic to this stage in life. 

Teenagers rarely accept propositions coming from adults easily. They 

oppose, show that they have personality, that they know what is good 

for them and that they aren't children anymore. All of this reaction, 

common in teen years, comes with a good dose of boredom that 

contaminates the routine activities. And reading mediation time isn't 

different. 

It's worth including in the mediation other types of books, as 

cultural guides or career guides, which stimulate interesting talks about 

appropriation of the city, independence and future projects. Varied 

materials (newspaper, magazine, book) on astrological signs and the 

meaning of names are also interesting and lead to talks about identity 

and ones way of being. One can also read biographies of characters that 

interest teenagers, poems, comic books and mangas. 

It is, thus, essential that the adults are open to questions from the 

young ones when they intend to make of reading a moment of pleasure. 

The book Solta a voz, Rafael, written by an adolescent hosted by the 

shelter, with its confusing narrative (from an adult’s point of view), 

mixing past and present times, lyrics and poetry, is an example of book 

that, for its dynamic form and content, generates much interest from the 

hosted adolescents. 

At last, it is necessary to highlight the importance of making 

adolescents feel potent and capable of offering something good to the 

community in which they live, especially for those who live in shelters 

and that are accustomed only to receiving things. Through the mediation 

of reading, giving them the role of mediators to younger children, youths 

have the opportunity to play an important and appreciated part in the 
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house. To suggest and encourage this activity is an interesting way of 

motivating and putting them at an important place, which promotes an 

innovative and pleasant contact with books. 
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VIII. ACTIVITIES LIST 

 

The organization of activities for meetings of Making My History 

enhances the purpose development of the project. Volunteers should 

always have in mind three aspects that compose the methodological 

triangle of the project: books, memory album, and bond. With that in 

mind, there are no specific rules or ready recipes for the performance of 

the meetings, which may change its configurations according to the 

relationship established with each child or adolescent. 

The meeting is, before anything, a moment of expression. For that 

reason, besides making records and reading books, other activities may 

happen. Games, for example, are fun moments that allow the 

remembrance and creation of new stories in a natural way for the child, 

and this moment may be registered in the personal memory album. 

A series of activities that may help in the planning of actions are 

presented below. Certainly, each volunteer will also bring new ideas 

based on their personal experience and on the situations lived every 

week. 

 

1. Ideas for the meetings 

 

The real story? 

Material – The book A verdadeira história dos três porquinhos (The Real 

Story of the Three Little Pigs). 

Let’s go – Read the story and propose a reflection. Is this story about the 

wolf true? Do the narratives seem different when told by different 

people? Try to find a life story of the child or adolescent that may also 

have different versions. Talk about the world of differences as 

something possible, real and important. 

Do you know why? - Many times stories are told by someone in a certain 

way and felt by others in another way. This is normal and important. 

After all, each person sees the world in a different way according to 
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her/his experiences. It is good to acknowledge that is not only one truth 

about things, but many possibilities of living a single situation. 

 

Family tree 

Material – Color pencil, marker or crayons and paper. 

Suggested books – O livro da família; Os tesouros de Monifa; Avó; Avô. 

How to do it – Draw a tree. Inside the crown, write the name of the 

family members of the child/teenager, from the top to the bottom, 

starting with the name of the maternal grandparents on one side and 

the paternal on the other. Follow this division and then, underneath, 

write the name of the parents and uncles. Do the same with brothers 

and cousins, and so on. There is no problem about not knowing the 

names of everyone. It is always important to place these relatives in the 

tree. Search very carefully for more information with the staff of the 

institutional care service and the family of the child or the adolescent. 

Do you know why? – It is important to the child or the adolescent to 

know and have registered in the personal memory albums who are the 

people that compose their family. Of course, in those cases where there 

is almost no information, the activity must be rethought. This is an 

excellent way to involve the family in the project. Sometimes an uncle 

or aunt can bring a lot of new information. 

 

 Everyone is unique 

Material – Color pencil, marker or crayons and paper. 

Suggested books – Belinda, a bailarina; Ledazeda; O ponto; Cabumm; 

Ana e Ana; Orelhas de mariposa. 

How to do it – In front of the mirror, describe yourself with details and 

ask the child or adolescent to also describe themselves. Talk about eye 

color, hair, height, etc. Talk about the description of each and about the 

similarities and differences. Then, invite the child or the adolescent to 

draw a self-portrait. 
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Do you know why? – This activity allows the children or the adolescents 

to look at themselves, and enables the perception of the similarities and 

differences between people. It is, above all, an activity of self-

awareness. 

 

 Happy little house 

Material – Book O trem da amizade, coloured cardboard, glue, scissors 

and pictures of the people who live in the house. 

How to do it – The book serves as heating for the activity. Use coloured 

cardboards to build the house. Count how many people live there and 

cut the same number of windows. Inside every window, stick the photo 

of one person, until everyone is there. When everything is ready and 

everyone is represented, stick the house on the album. 

Do you know why? – It is important that the child or the adolescent have 

the record in their personal memory album of who are the people living 

whit them in the present moment of their lives. 

 

ID card 

Material – Paper and pencil. 

Suggested books – Rápido como um gafanhoto; Lilás, uma menina 

diferente; Tudo bem ser diferente. 

How to do it – Propose to the child or adolescent that they make their 

own “ID card”, writing and registering some important information, 

such as: 

- My name is: 

- I like to be called as: 

- What I like the most about myself: 

- My current address is: 

- My favourite food is: 

- I don’t like when somebody...: 

- I Love when somebody...: 

- My favourite colour is: 
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- My favourite animal is: 

- My favourite game is: 

Do you know why? – It is important for people to look at themselves and 

realize what belongs to them, their characteristics, tastes and desires, 

and with that, build their own identity. 

 

 Exploring my measurements 

Material – Twine and tape measure. 

How to do it – Use the tape measure to find the length of your body and 

to explore each meter and centimeter of the own body. What are my 

current measurements? What is the length between my elbow and the 

tip of my fingers? Write down your measurements and glue the twine in 

a piece of paper. Suggestions:  

- From the hips to the floor. 

- From the shoulder to the tip of the fingers. 

- From the top of the head to the chin. 

- From the top of the head to the tip of the toes. 

Other measurements: The measures can also be explored using non-

standard units of measurement, such as hands and feet of other 

children or adults. It is also possible to find the height with hands, and 

say, for example that, Adriana is about the same height as seven 

Carolina's hands. Record the date of the activity, so when it is repeated, 

it is possible to make a comparison of the results. 

Do you know why? – This activity helps the children and teenagers to 

connect themselves with their own body and be aware of its 

development. 

 

Time to… 

Material – paper sheets, coloring pencils and markers. 

How to do it – Fold the paper sheets and put them together to build a 

little book of ten to twelve pages. Staple them. Help the child or 

teenager to think over the different daily activities done during the 
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week. Ask them what are the activities that they like or dislikes. At the 

left page, advice the child to draw a clock with the pointers showing the 

hours (if the child is too small, the volunteer should offer a help). At the 

right page, advice the child to write (for example) "Time to wake up”. 

How should the child/teenager wake up? Is he/she in a good mood? In 

bad mood or lazy or hungry? Let’s find out and record it! It is possible 

to make a drawing of this time of the day, post a picture or write 

something on it. This little book should be attached to the personal 

memory album, reporting with details, the child or teenager routine. 

Do you know why? – This funny survey will tell a lot about the child or 

teenager and the personal qualities will be recorded in the personal 

memory album. 

 

 Illustrated history 

Material – paper sheets, coloring pencils and markers. 

How to do it – Tell the child or teenager to make a free drawing. When it 

is done, ask to the child to tell a story about he/she. Write down the 

invented story in a new paper sheet and read it back to the child. 

Do you know why? – This activity stimulates the creativity and offers the 

children or the teenagers the possibility to indirectly speak about 

themselves. 

 

 Cutting out images 

Material – Different images cut out from magazines 

How to do it – Cut out images of several scenes and situations from 

magazines. Place the images at the floor and ask the child or teenager 

to look carefully to each of them. After some minutes, ask the child or 

teenager to choose one or more images that may be associated with his 

personal traits. So, start to talk about the stories that emerge from 

these scenes. An alternative exercise would be asking for the child or 

teenager to create stories based on the chosen scenes. 
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Do you know why? – By watching scenes that represents daily situations, 

the children and teenagers can determine something about themselves 

and recollect personal stories, opening a wider dimension of 

communication. 

 

 Digital impression 

Material – stamp pad with coloured inks, paper, magnifying glass and the 

book Desenhando com os dedos. 

How to do it – Surprise the child with the fact that there are not even 

two identical fingerprints! Examine your index fingers and use the 

stamp or paint to make prints on a paper. Finally, ask the child to 

examine the digital impressions with a magnifying glass. There is only 

one of each digital impression, because every person is unique. With 

the prints, create shapes, as animals and other formats, completing 

the activity. 

Do you know why? – It is very important that the child understand that 

everyone is unique and different from the others. So let’s validate and 

greet the singularity! 

 

 Will never forget 

Material – Paper and pen. 

How to do it – Ask the child or adolescent to think and report one 

moment of their life that had been very special. Some memories are 

happier, and some are sadder. Record what is been shared writing 

with the child or the adolescent in a paper or directly on the personal 

memory album. 

Do you know why? – Those memories are the memories that make the 

history of each person. It is important to register everything that 

marks in life. 

 

 Fear, little fear, huge fear 

Material – Book Chapeuzinho Amarelo, paper sheet, crayons and marker. 
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How to do it –  Read the story and, at the end, ask the child or 

adolescent what they are afraid of, what is the “wolf”. Then, just let it 

flow. The suggestion is to create the “fear page”, which can be painted 

with black crayons on the background and they can paste the drawings 

of what frightens, or describe the fears. 

Do you know why? – The fears are very present on the childhood and 

adolescence in many ways (animals, monsters, darkness, etc.) and 

talking about it is important. 

 

 Name 

Material – Coloured pencil, marker, crayons, paper, glitter, magazines, 

cloth scraps and other available materials. 

Suggested books – –Guilherme Augusto Araújo Fernandes; Ana e Ana; A 

velhinha que dava nome às coisas; Frida. 

How to do it – Ask the child or adolescent to make a “production” with 

his own name, using graphic resources and a creative and original 

way. When the name is ready and personalized, invite the child or 

adolescent to present it, tell the history (who was chosen and why) 

and talk about the feeling about it (if he likes it, if he feels like this is 

his name, If he has a nickname, if the nickname is nice…). If it’s 

possible, is interesting to ask the family about the history of the name, 

to complete the activity. 

Do you know why? – The name of every person carries the family and 

personal histories. 

 

 People of my life 

Material – photos of the most important people to the child or 

adolescent, glue, scissors, coloured tape, coloured pencil, markers and 

magazines. 

How to do it – Talk to the child or adolescent and suggest to make a 

page on the album with the important people of their lives. Paste 

pictures and make a “frame” with the coloured tape or marker. There 
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may be many important people who you don’t have a photo of. In this 

case, suggest making a draw of everyone on the page, like if it were 

photos. 

Do you know why? – In many times, dear people, who has a very 

important place in the life of the children and the adolescents, go away 

from the institutional care service or get far from them without letting 

behind some record of who they were (how were them, what were 

their names, what they did and how they did it). 

 

 Little person 

Material – paper sheets, and markers. 

How to do it – Ask the child or teenager to draw a human figure from 

head to toe. Once they are done, look at the drawing, and suggest 

them to give life to it, creating a name and characteristics. Draw 

balloons coming out of body parts and in them you should write: 

- out of the head: a thought; 

- out of the left side of the mouth: a phrase they have said and 

regretted it; 

- out of the right side of the mouth: a phrase they would have liked to 

say but didn’t; 

- out of the heart: a passion; 

- out of the right hand: a feeling they have to give; 

- out of the left hand: something they would like to receive; 

- out of the left foot: a goal; 

- out of the right foot: three steps to reach the goal. 

When they finish the activity, talk about the similarities and differences 

between them and the character they've created. 

Do you know why? – By drawing a person and giving them life, the child 

and the teenager reflect about themselves. 

 

 Best Friends 

Material – crayons, graphite pencil and paper sheet. 
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Suggested books – Pedro e Tina; Pequeno azul e pequeno amarelo; Ana, 

Guto e o gato dançarino. 

How to do it – Read the story in the book and then ask the child or 

teenager to tell them about their best friend: who they are, where 

they met and what they like to do together, amongst other things. 

Then help transform these informations on a really nice page. 

Do you know why? – Friendship is important. Some stay forever, and 

some they will not see again. So, having them registered will always 

bring good memories. 

 

 When I was a baby... 

Material – The book Como é que eu era quando eu era bebê?, paper 

sheet, pencil and colored marker. 

How to do it – Read the story in the book and them ask the child what 

they were like as babies. Register the information given spontaneously 

then help the child elaborate an itinerary of everything they want to 

find out about their first years of life (for example, did they have an 

inseparable object? Did they like to sleep listening to music? What was 

their first word? Parents, family, educators or professionals from the 

institutional care service can be called to answer the questions in a 

pleasant interview. 

Do you know why? – Aside from allowing the registration of a phase in 

life of which the child has no memory, it is important that they feel 

there is space for them think of questions about themselves and their 

history. 

 

 Who is who/family 

Material – paper sheets, pencil, rubber and colored marker. 

Suggested books – – Filho; O homem que amava caixas; Vó Nana; 

Tanto, tanto; O livro da família. 
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How to do it – Take the activity file below (it can contain variations) to 

the meeting and fill it up with the child, talking about family 

relationships. 

 

WHO IS WHO 

- My aunt’s son is my:  

- My mother’s sister is my:  

- My uncle’s daughter is my:  

- My uncle is son of my:  

- My cousins and I are grandsons of my: 

- My mother’s son, who is not me, is my:  

- My father’s brother is my:  

- My brother’s mother is my:  

- What my brother is to my aunt?  

- My brother is son of my:  

After the “Who is Who”, names can be given to some of these 

“characters”, such as: your uncle is John, your grandmother is Maria, 

and so on. After this activity, it is possible to complete the family tree. 

Do you know why? – Through this activity, the child learns how the 

relations of kinship work: uncles and aunts, nephews and nieces, 

cousins, etc. 

 

 Reporter for a day 

Material – paper sheets, and pen or pencil. 

How to do it – Become a reporter along with the child or adolescent. 

Elaborate some questions to ask the other children and adolescents of 

the house and to the adults with whom they live. Walk through the 

house with pencil and pen, interviewing people. The question may 

vary, but must concern mainly the child or adolescent, who, at the end 

of the game, will have gathered many stories about her/him from 

different people. 
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Do you know why? – It is pleasant to the child or adolescent to see and 

hear other people talking about how they are and how they relates 

with others and with the world. 

 

 So many emotions 

Material – Book Mania de explicação, photos, scissors, glue and markers. 

How to do it – Ask the child to make different facial expressions (happy, 

sad, grumpy, angry, etc.) and shoot them all. Once revealed, cut, 

paste on the album and write down the feeling that is expressed in 

each photo. Then you can enjoy and talk about feelings and emotions, 

wondering in what situations the child feels one or another way. 

Do you know why? – Essa é uma atividade divertida, que possibilita à 

criança conhecer, entender e falar sobre seus sentimentos e emoções 

com tranquilidade. 

 

 Dream 

Material – Paper, colored pens, glitter, glue and envelope. 

How to do it – Talk to the child or teenager about dreams and desires. 

Invite them to write about what they want to achieve, what they want 

to happen in their life. Then suggest them to do a draw or just spruce 

up a paper sheet with glitter and colored marker. Then put what was 

done in an envelope and paste at the personal memory album. Claims 

the envelope contents are precious and need to be kept. Tip: To mark 

this activity, bring a bakery to eat with the child or adolescent. 

Do you know why? – This activity makes the child or adolescent think 

about their life projects, about what motivates and drives for life. It is 

very important and healthy that they have plans and want to achieve 

them in the future. The envelope's content will always remind them 

about their dreams. 

 

 Time travel 
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How to do it – Ask the child or the teenager to close the eyes and think 

about how he/she is today. Say the date and the year. Then, ask 

him/her to imagine himself/herself in ten years: how are you? What 

are you doing? Who is with you? So, ask them to open the eyes and 

say that they are ten years older. Say the date and tell something 

about how you are in the future. After that, ask the child or teenager 

to say what they did in ten years, how is their life, and with who they 

are, and how they feel? Then, ask them to close their eyes again and 

remember how they were ten years ago. Say the current date and let 

them open their eyes and resituate themselves in the present time. 

Ask them to tell how they felt picturing themselves in the future. 

Do you know why? – This activity helps to build a future vision. 

 

2. Games with books 

To play with the book collection is a way to offer the child or 

teenager some pleasure by being in contact with books. It encourages 

them to be in the library and take some books. Below are some 

suggestions of activities to do in groups of children and teenagers, by 

volunteers or staffs from the institutional care service. 

 

 The strainer game 

Material – Poetry books, verses and rhymes, strainer (can be replaced by 

a basket or box) and the song lyric below: 

Peneira (Jacqueline Baumgratz and Celso Pan) 

Passa a peneira, menina 

Menino, vem peneirar 

Diga um verso com rima 

Quando a peneira parar 

Peneira, peneira, peneira a passar 

Peneira, peneira, quando a peneira parar (chorus) 

How to do it – In a circle, everybody sing the song and pass the strainer 

full of verses at the same time. When the song stops, the one who 

holds the strainer has to wear it in the head and recite a verse, if it 



96 
 

wont be possible, the person can pick one verse from the strainer. 

After that, the game goes on. The others have to mark the song by 

clapping. 

Note 1 – The adult who leads the game determines the moment to stop 

it, i.e., he decides how many times the chorus will be sang and who 

will hold the strainer. 

Note 2 – – A variation of the game is “hot potato”. The “potato” is a 

poetry book. The players pass the hand by hand saying: “Hot potato, 

hot, hot, hot…”. They will keep saying “hot” for each player who holds 

the book. One of the players stays in the center of the circle 

blindfolded. When he says “Burned!”, the person who holds the book 

must open it and read a verse. 

 

 Escravos de Jó 

Material - Books collection 

How to do it – Ask the child or the teenager to pick a book. Everyone sits 

in a circle. And an adult teaches the music of the game: 

Escravos de Jó 

Jogavam caxangá 

Tira, põe, deixa ficar 

Guerreiros com guerreiros 

Fazem zigue, zigue, zá. 

When everybody is familiar with the lyrics, the children sing and pass 

their books around to the person on their right. 

While some words of the lyrics is being sang, the participants have to 

do as follows: 

- “tira” (take): everyone should move the book they have in their 

hands upwards 

- "põe”: (put) everyone should put the book they have in their hand 

down on the floor 

- “deixa ficar” (let it stay) Everyone should point the index finger to his 

book 
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- “zigue, zigue, zá” (zig, zag): everyone should move the book zig zag. 

When the word "zá” is said, they should pass the book to the person 

on their right. 

During the rest of the music, the books are simply passed around. 

Suggestion: When everybody becomes more familiar with the game, 

the adult should try to speed up the rhythm, ask the children to sing 

without the lyric, to whistle or to make the movements without singing 

at all. 

 

 Books Pictionary Game 

Material – Pencil, paper, timer and a collection of books. 

How to do it – Split the group in two teams. One team has to tell a 

player of the other team the name of one of the books of the 

collection. This player, using mimics or drawing, has to help his team 

to find out what is the book chosen by the other team. The person is 

not allowed to talk or write letters and numbers. The only tools he has 

are body language, gestures, a pencil and a piece of paper to draw. 

 

 Books Hide and Seek 

Material - Books collection. 

How to do it – Each child or teenager pick his favorite book and handle it 

to an adult. The rule of the play is to find the favorite book. The books 

will be hidden and each one has to find the favorite book. 

Note 1 – The adult can, at the end of the game, mediate the reading of 

the book that was found first. 

Note 2 – It is also possible to split the group in two teams and each team 

hides the books of the other. 

 

 Memory 

Material - Books collection. 

How to do it – After the mediation reading, ask each one to, without 

saying it loud, remembering a word that came to mind during reading 
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(there are no right or wrong words!). In order, each at their turn will 

say to the group what their word was, but before that they must 

repeat in order the words previously said by their mates. 

Note – The first participant must say only one word. The second must 

repeat the word of the first one and add one word. The third one 

repeats the first one’s and the second one’s words and says another 

word, and so on. The last one will repeat all words, and finally, say his 

word. 

 

 Let’s find a book that... 

Material - Books collection. 

How to do it – Spread all the books in the collection around on a carpet. 

The participants must circulate around the room, and, to the request 

“Let’s find a book that…”, they must search a book that corresponds to 

that request. The requests may be varied, such as “Let’s find a book 

that talks about friendship”; “Let’s find a book that is called A história 

de Pedro”; “Let’s find a book in which the monster eats the boy”; 

“Let’s find a book that has a witch character”. 

Note – It is important that the adult knows the collection, so that they 

can be creative in making the requests. 

 

 Which book is missing? 

Material - Books collection. 

How to do it – Put ten books in a row in front the participants then ask 

them to pay attention in all books. After a while, ask them to turn their 

backs, take away one book and let them find out which book is 

missing. Do this three or four times, taking away a different book each 

time. 

 

 Literary treasure hunt 

Material - Books collection and clues (paper and pen). 
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How to do it – Create 5 clues that take the participants from one book to 

the other, hiding them always in the first page of the book. The books 

must already be known, so that the children and teenagers can figure 

out the clues. Only the last book, the treasure, is still unknown. It is 

quite a leisurely way to introduce new books. 

Suggested clues: 

– A boy and a girl are best friends. They are very different, and they are 

happy. Houses in trees know to do and to grow. (book Pedro a Tina). 

– There is a famous story, with a great villain. But it gets better with a 

new version (book A verdadeira história dos três porquinhos). 

– Secrets are kept and that way they stay. But if they are too heavy, 

they can even sink us. There is an island that found that out thus it 

can swim… (book A menor ilha do mundo). 

Note – Leave your imagination create new clues! The teenagers are great 

to help out with this task. 

 

3. Records - inspiration for the album’s pages 
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IX. CLOSING THE CYCLE 

The development of the project is usually complete with every child 

or adolescent in a period of twelve months. This time can be different 

because of some change in the life of the child or adolescent, like the 

return to the family, the majority, the routing to another institutional 

care or adoption. Anyway, is never an infinite project. As meaningful as 

initiating the work, is the special closure of every participant’s cycle. The 

child or adolescent must, then, stay with the sure that the habit of 

enjoying and recording an album with their life story can continue. In 

fact, hopefully will continue the whole life. 

 

Preparing the exit 

The end of the project cannot happen from one moment to another. 

It needs to be prepared, so it doesn’t create a feeling of loss and 

abandonment. In the cases of return to the family or adoption, this date 

follows the day appointed for the exit of the shelter, but the farewell is 

equally very important. In exceptional occasions, the volunteer has the 

need of leaving the project before the combined date, because of some 

unforeseen events or change of directions. But, from the beginning, the 

volunteer assumes a commitment of realizing the finalization process and 

to pass the ongoing project to another volunteer. It is necessary at least 

three meetings to do this transition in a careful way. 

Even being a very delicate moment, the ending of the Making My 

History is understood as an opportunity to the child or adolescent to 

experience the separation in a more elaborated and comfortable way 

then the ones he probably lived before. The tranquillity and security of 

the adult while driving this process are very important factors to this 

situation to be beneficial to both sides. We believe that, with space for 

fear, pain and anguish expressions in the moment of the farewell, is 

going to be also ways to talk about joy, achievements and friendship that 

marked the entire process. 
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Completing the personal memory album 

In the closure of the project, the album must be the most complete 

as is possible. Over the months, it is prepared following the rhythm and 

the way of each person. However, near the end, the volunteer must 

observe in what point is the album and what else can be done to ensure 

the richness and diversity of the content. At this moment, the 

“parameters for a good personal memory album” should be reviewed and 

activities to complete the records can be planned. 

 

Farewell 

The working closure meeting can become a ritual that marks 

significantly the end of the cycle and the conclusion of a very special 

product. In some cases the album is the only material object that the 

child or adolescent carries when leaves the institutional care service. It is 

a valuable “heritage” that, in the case of return to the family or adoption, 

deserves to be “solemnly” presented to the family. Showing the personal 

memory album with the child or adolescent and inviting everyone to 

continue these records are good ways to show that the past, present and 

future experiences have value and are part of the history of each one. 

If the project ends and the child or adolescent is still in the shelter, 

it is possible to organize a special closing time in which they receives 

their personal memory album and can show it to the other children, 

adolescents and adults in the house, if they wishes so. When this cycle is 

closing with the child or adolescent, may be valuable that the volunteer 

give the impressions from the period where they were working together 

as a gift. This can be done with a letter or a talk, material that can 

compose the goodbye page. 

 

Continuity 

As for the children and teenagers who remain in the institutional 

care service, it is important to plan with the staffs of the house means 

for the personal memory album continues to be a place of significant 
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facts and records, so that the joy of reading continue to be stimulated. 

An alternative is to choose an educator close to each child or teenager 

who could be responsible for helping to maintain and update the album: 

keep photographing and recording important moments, changes, new 

friendships and next steps. Thus, the personal memory album stands as 

a living record of the life of each. 

For the volunteer, there are different paths to follow from the 

project closure with their children or teenagers. The first is the actual 

shutdown of Making My History after the end of the work with children or 

teenagers. In this case, the volunteer's relationship with the project 

ends, but it's still possible to evaluate the team of the shelter if makes 

sense to keep the bond that had been built with the child or teenager 

through phone calls, visits and sporadic acquaintanceship. If the bond 

will be maintained, it is essential that the expectations of all parties are 

clear to avoid fantasies and frustrations about this relationship. It is 

important that the child or teenager understand that the volunteer 

remains a good friend who sees from time to time and someone that 

he/she could count on. So, this relationship will be mediated by the staff 

of the shelter, the one responsible at that time. 

There are also cases when the volunteer, ended his period of one 

year, it wants to remain linked to the project, now with two other 

children or teenagers. This could happen at the same shelter or on 

another, according to each case and the practical aspects of the work. 

It is still a possibility for the volunteer to continue working on the 

project in another way: in reading mediation groups and / or registration. 

As a mediator of reading, the volunteer will serves to keep the living 

library, performing reading mediation sessions weekly with children and 

teenagers who have interest in this proposal. Group conversations and 

games could also be part of the meetings. If the volunteer choose to be 

the guardian of the records, he/she should work with children and 

teenagers who have completed their individual period of Making My 

Story, that have their personal memory album done, but still interested 
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in making new records. These groups typically occur every two weeks 

and require planning and creativity on the part of the guardian, who can 

propose games, conversations and readings during the meetings. 

 

What each one takes 

The experience of participating of the project can be only the 

starting point for a growing interaction between the children and 

adolescents and books, the narratives and the worship of memory - 

"making my history" becomes an everyday practice and can become a 

pleasant game. 

Likewise, the results of the shelter overpass the books and personal 

memory albums acquired. The main goal is to fully experience the 

importance of knowing and record the life stories of the children and 

adolescents – told by them and listened carefully; is to do not get scared 

by the experiences that the children and adolescents lived, no matter 

how painful they were; is to create daily manners to record and preserve 

the history of each one, of the work and of the institution; is to insert 

books in their homes and discover places and moments for reading, the 

circle, the pleasant and creative meeting. More: it is about having a new 

partnership experience, many times including the work of different 

volunteers and the approximation of the community with the children 

and adolescents. 

 

Evaluating the process 

From time to time, Making My History evaluates its results along 

with each shelter. For that, it counts with an evaluation matrix with clear 

indicators and various evaluation tools, such as guides for interviews and 

questionnaires to be carried out by coordinators, technicians, educators, 

and volunteers. The children and adolescents are also heard by the 

project assistant from the Making My History, through individual and 

group conversations. At the same time, at the end of the process, the 

volunteer can evaluate, along with the child or adolescent, the work they 
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have done together. This may occur through drawings, collages and 

games to assess what they lived together, and especially through a good 

talk. Some questions that may be asked, and should be adapted 

according to the age-group of the child or adolescent, are: 

 Do you consider the Making My History important? Why? 

 What did you most liked about Making My History? 

 What did you most dislike about Making My History? 

 At the personal memory album, which one is your favorite page? 

 Which was the favorite page/meeting that you did? 

 Do you have any idea to make Making My History nicer? 

 

Farewell 

I learned to have a great respect with the destiny of each children. 

Before it, I was revolted when there were not enough time for us to say 

goodbye. But nowadays, when one of them leaves, even if I don’t know, 

I make a farewell party. We have been in their lives for a while and we 

made important things. 

Marta Mursa 

Volunteer at Making my History 

 

Everyone is unique – farewells 

I’m completing my “season” with one more child, the fifth one. And in a 

certain way, the most special because she demanded more from me, 

from my creativity and patience. Due to our involvement, the last day 

will be hard and painful as always. But everyone is different and the 

farewell is as important as talking about family, difficulties, 

expectations. To leave is giving a direction to the trust, intimacy and to 

the involvement accomplished. 

In my first experience I couldn’t go until the completion of the personal 

memory album. I don’t remember how the farewell was, but the good 

thing is that right after that, my first Making My History friend became 

my virtual friend. We texted for a long period of time. My second friend 

from Making My History was an assertive girl, with such a strong 

personality. We did a picnic and I wrote a playful letter. In the end, she 
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made me promise that I must be her volunteer and no one else’s. Since 

I made this promise I decided to move to another shelter every time I 

complete a “season”. This way, the child will always fell she’s unique. 

There wasn’t a farewell for my third friend from Making My History. I 

arrived at the shelter and he wasn’t there anymore. We were preparing 

the closure that never happened. I felt empty. I think he felt this too. 

The most recent farewell will complete one week soon. A baby who 

didn’t speak yet. I was sure it would be easy. I planned everything: to 

meet the new family, create one page with them, read the personal 

memory album to the child as I used to do, and say that now is family 

time. It would all be easy if the child didn’t have plans for me too. When 

I arrived she was playing with the family. I talked to them and when I 

sat my friend number 5 opened a big smile and came hug me. In that 

moment my plans were deeper than Titanic. I could control my 

emotions and move on. Then the little girl took a book and began “to 

read” as we used to in our meetings: she was pointing to the pictures. 

I’ve planned to end this… After the album reading, there was a family 

activity and then the grand finale. I hugged her, said goodbye and 

wished her happiness. She held her parents hands and went out 

through the corridor, walking forward and looking back to see where I 

was. Oh… it was awesome. 

After to realign myself, I walked towards the door to see the girl 

leaving. She was still inside the institution; and got out of her parents 

hands and came to me. I got speechless. The most important thing is 

the babies that don’t talk is that they understand the situations, 

emotions and words. Farewell is a box of surprises. 

Barbara Ivo 

Volunteer at Making my History 
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Legislação e parâmetros do acolhimento institucional (disponíveis na 

internet). 
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Other suggestions to dive into the universe of children and adolescents 

 

Films 

As melhores coisas do mundo (dir. Laís Bodansky, 2010) 

Fiction about adolescence. Deals with universal themes, discussing the 

desires, passions and anxieties of young people in this age group. 

 

Falcão – meninos do tráfico (dir. MV Bill e Celso Athayde, 2006) 

A documentary that portrays the life of young people from Brazilian 

slums who work in drug trafficking. 

 

Linha de passe (dir. Walter Salles e Daniela Thomas, 2008) 

The plot shows the story of four brothers of the Cidade Líder, outskirts of 

São Paulo, with the absence of the father that have to following their 

dreams. 

 

Escritores da liberdade (dir. Richard LaGravenese, 2007) 

A young teacher tries to inspire her at-risk students to learn about 

tolerance, to believe in themselves, to invest in their dreams and mainly, 

to continue studying after high school. 

 

O contador de histórias (dir. Luiz Villaça, 2009) 

A film based on the life of Roberto Carlos Ramos, a Brazilian teacher and 

storyteller whose childhood was permeated by violence and 

abandonment. A real story on resilience and achievements. 
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O garoto da bicicleta (dir. Jean Pierre e Luc Dardenne, 2011) 

Left on a institutional care service, an 11-year-old boy searches, at the 

same time, for his father and his bicycle. Along the way he meets a 

hairdresser, who befriends him and decides to foster him on weekends. 

 

O Menino Maluquinho (dir. Helvécio Ratton, 1994) 

Based on Ziraldo’s book, the movie brings a different view of the same 

tale. 

 

O pequeno Nicolau (dir. Laurent Tirard, 2009) 

Based on a series of children’s books by the French’s authors Sempe and 

Goscinny, Little Nicolas is a funny movie for all ages. It addresses the 

children’s universe, showing Nicolas’ and his friend’s daily life in school. 

 

Pro dia nascer feliz (dir. João Jardim, 2004) 

A documentary about Education in Brazil. It addresses social inequality 

and the relation between teenagers and school. 

 

Confissões de adolescentes (dir. Daniel Filho, 2014) 

The movie is about four sisters who, while dealing with the need to help 

their father, who is facing economic problems, are living typical 

teenager’s moments and discoveries.  

Songs 

Adriana Partimpim (Adriana Calcanhoto) 

Released in 2004, it is the singer’s first work aimed at the children’s 

audience. The songs bring possibilities of fun and work with different 

themes, apart from the contact with varied rhythms. 

 

Músicas daqui, ritmos do mundo (Zezinho Mutarelli & Gilles Eduar) 

The CD comes in shape of a hard cover book, filled with illustrations 

telling the story of three friends that go out around the world searching 

for songs with different rhythms. 
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Os Saltimbancos (Chico Buarque) 

Songs from Chico Buarque, created for the theatre in adaptation of a 

classic story The Bremen Town Musicians are highly recommended to all 

children. The songs tell the adventure of a chicken, a dog, a donkey and 

cat that decide to go to the big town try their luck as singers. 

 

Pequeno cidadão (vários artistas) 

Arnaldo Antunes, Edgard Scandurra, Taciana Barros e Antonio Pinto 

classify this musical work as “psychedelic music for children”. The album 

has lyrics that talk about fundamental questions of the human being, 

such as the difficult time of letting go of the pacifier and the obligation 

versus fun. Another theme is envy, a children’s problem that can be 

carried to adulthood. Aside from encouraging reflection, Pequeno cidadão 

puts children in contact with styles that go from pop to forró. 

 

A arca de Noé (Vinicius de Moraes) 

In this CD released in 1980, the compositions from Vinicius de Moraes 

get sung by great names from Brazilian music, as Chico Buarque, Elis 

Regina, Moraes Moreira and Toquinho. 

 

Cantigas de roda (Sandra Peres e Paulo Tatit) 

Good humored CD (from 1996) that brings back old traditional children’s 

songs and poems, with a touch of modern and particularity. 

 

Pé com pé (Sandra Peres e Paulo Tatit) 

A trip around the immense profusion of Brazilian rhythms. There are two 

CDs accompanied by a booklet. The CD Pé com Pé is comprised of 15 

songs, each one dedicated to a rhythm of out musical tradition. And the 

second CD, Pé na cozinha (Foot in the kitchen), has the same songs, but 

redone only instrumentally. Released in 2005. 

 

http://www.fulaninha-downloads.com/2011/01/download-cd-vinicius-de-moraes-arca-de.html
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Canções curiosas (Sandra Peres e Paulo Tatit) 

Dedicated to themes that surround the imagination of children and pre-

teenagers. Received the Sharp Award in 1998. 

 

Note – The stamp Palavra Cantada (Sung Word) exists since 1994, when 

the musicians Sandra Peres and Paulo Tatit proposed to create children’s 

songs with a new quality standard compared to what was in the market 

of children’s songs. They created melodies, lyrics and arrangements with 

extreme care and attention. Here are listed some of their CDs, but all 

with this stamp are recommended. 
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